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Abstract 
Many students who are in the mild or moderate special education program are not 
able to transition into the adult world smoothly when they exit high school. These 
students need a formal transition planning process to assist them.  Some important 
decisions that need to be made are whether students will go to college or receive a type of 
job training, and where they will live.  The research study investigated what special 
education teachers know about resources for the transition of students who have a mild or 
moderate disability from high school to adult life.  Results show that teachers who teach 
special education, differ in their procedures about when a vocational rehabilitation 
agency representative should come to the Annual Case Review.  Teachers do agree that 
the level of cognitive disability depends on how much assistance is needed from the 
rehabilitation agency. 
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Chapter 1 
Introduction 
Statement of the Problem 
Many students who are in mild or moderate special education programs in 
schools are not able to transition into the adult world smoothly when they exit high 
school.  They have a difficult time functioning as independently as their non-disabled 
peers.  These students need a formal transition process to assist them.  Students with a 
mild disability may need help adjusting to living on their own, getting a job, and/or going 
to college or technical school.  Students with a moderate disability most assuredly need 
help with housing, getting and retaining a job, and/or receiving job training.   
Significance of the Topic 
The significance of this project was to provide a resource for students in special 
education to use to assist in the transition from high school into the adult world.  Some 
students will go to college while others will enter into job training.  Students need to 
establish where they will live.  Students need to consider how they will manage their day 
to day needs.   The ultimate significance is to inform research based, important, and 
validated transition processes to teachers who teach in special education classrooms 
and other related professionals.   
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Purpose of Study 
The purpose of this study is to compile a variety of vocational rehabilitation 
resources to be used by middle school and high school teachers who teach students 
with a mild or moderate disability during transition planning.  This compilation of 
resources is organized into a handbook that can be used by teachers who teach students 
who have a mild or moderate disability, as they plan for the transition from high school 
to adulthood.  The ultimate goal was to find out what teachers want to know about 
resources for the transition of students who have a mild or moderate disability from high 
school to adult life.   
Research Approach 
The research approach is qualitative in that a survey was given in order to 
analyze teachers’ knowledge and use of resources for transition in the Individual 
Education Plan.  The results of the survey were also compared to previous research.  
Once that process was completed, a handbook on Transition Resources was developed 
for teachers who teach students with a mild or moderate disability. 
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Terms/Definitions 
Individualized Education Plan (IEP) – a legal document outlining what and how a student 
with a disability will learn. 
Job Shadowing – observing an individual on the job to learn about their job.  
Mild Disability – the student’s Intelligence Quotient (IQ) is between 55 and 75.  Is slower 
than their peers in developmental areas.  Typically blend in socially and can function in 
daily life (healthyplace.com. n.d.). 
Moderate Disability – the student’s IQ is between 40 and 54.  There are developmental 
delays in areas such as speech and motor skills.  May show physical signs of impairment 
such as a thick tongue (healthyplace.com. n.d.). 
Person Centered Planning – a technique that allows people with disabilities to take an 
involved role in their transition planning. 
Sheltered Workshop – a work opportunity where there is intense support for individuals 
with disabilities.   
Transition – the process of moving from the high school setting to functioning in the 
adult world of working and living possibly without a parent always being around.  
Transition Planning – the preparation that takes place to transition from one place to 
another.  Example: middle school to high school, and high school to adult life. 
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Transition Resources – services that help in the transition process. 
Vocational Rehabilitation Agency – an agency that provides assistance to individuals with 
disabilities to transition from high school into the adult world.  
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Chapter 2 
Literature Review 
There are many factors to consider for the transition planning of students who 
have a disability as they graduate from high school and go out into the adult world.  
There are many aspects that go into this transition planning; college or job training, 
housing, and day-to-day responsibilities as well as managing their daily needs.  
Transition resources are defined along with some techniques that help people with 
disabilities in their transition from high school into the adult world.  The importance of 
transition planning is discussed as well.  There are barriers that people with disabilities 
need to overcome and research to support students.  The need for a vocational 
rehabilitation agency representative being in attendance at the Individualized Education 
Plan (IEP) meeting is vital for a successful transition. 
The organization of this chapter begins and ends with information about 
transition planning for individuals who have a disability.  The bulk of the center sections 
discuss the areas that are vital when it comes to planning for life after high school; 
education/training, employment, independent living, and recreation/leisure skills.   
Transition Planning/Resources 
Transition planning is the process that middle school and high school teachers 
work through to assist students in understanding what is necessary for them to do as 
they leave the protection of high school and move into the adult world.  Some important 
decisions that need to be made are whether students will go to college or a type of job 
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training.  Students will need to decide if they will live at home with their family, in a 
group home, with a roommate, or on their own.  Strategies on how students will 
manage their day-to-day needs and responsibilities will need to be learned and 
practiced (Article 7, 2012).  Transition planning requires each of the participants of the 
meeting to gather information together before a meeting begins.  If speaking orally is 
not possible for any of the participants, an alternative method of communicating must 
be implemented before the time of the meeting.  The transition planner and the student 
will need to have opportunities before the transition meeting to get to know each other 
so that there is a rapport between the two of them (Hagner, Kurtz, May, & Cloutier, 
2014).       
Based on previous studies, this literature review presents findings that define 
transition resources as encompassing any agency or internet web-site that will aid in the 
transition from high school to adult life.  These agencies or web-sites would have 
information about different types of living options, access to jobs and/or job training, 
leisure life activities or clubs, transportation, as well as social skills and daily living 
guidance (Collet-Klingenberg & Kolb, 2011).   
Person Centered Planning 
Research was completed at 28 high schools in New Hampshire and Maine 
(Hagner et al., 2014).  The participants for the study were 47 students, 16 years of age 
and older, who volunteered for the research project (Hagner et al., 2014).  As part of 
Person Centered Planning, each student chose a parent or both parents to be on the 
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team, an extended family member, a friend or neighbor, school transition staff, and 
rehabilitation counselors to be on their team Hagner et al., 2014).     
The methodology used for this research was a mixture of qualitative and 
quantitative analysis (Hagner et al., 2014).  Person centered planning is a technique that 
allows people with disabilities to take a more involved role in their transition planning 
(Hagner et al., 2014).  This technique results in more encouraging outcomes in the high 
school transition process.  A rehabilitation counselor who has graduate degree in 
education is perhaps the best choice as far as experience and amount of knowledge is 
concerned.  This role requires attendance at meetings that take place in the evenings 
and maybe even on the weekends.  As a result, the rehabilitation counselor may defer 
this responsibility to an independent agency such as The Villages family services agency 
located in Bloomington and Indianapolis, Indiana (https://www.villages.org/contact-us/).  
This independent agency will attend all of the transition meetings and keep the 
Rehabilitation Counselor apprised of developments and information discussed during 
the transition planning meetings.  The representative from the independent agency will 
spend time getting to know the individual who has a disability so that there is a 
relationship between the two of trust.  This relationship will enable the individual with a 
disability to take charge of their future during the transition meetings.    The 
rehabilitation counselor provides the independent agency representative with questions 
and suggestions as the transition planning moves forward (Hagner et al., 2014).  This 
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independent agency representative will be part of the IEP/ITP team and will become 
signatory on the IEP/ITP.   
Transition Assessments    
Transition Assessments are surveys or questionnaires that are used to gather 
information about interests and skills that individuals possess including preferences, 
needs, and propensity in school and work (Rowe, Mazzotti, Hirano, & Alverson, 2015).  
Transition Assessments are frequently used during the transition from high school to 
adult life for individuals who have a disability to assist in finding employment and 
housing.  Transition assessments also tell individuals things about themselves that they 
may not have realized as well as letting the Individualized Education Plan Team gain 
information on how instruction and transition services may be led (Rowe et. al., 2015).   
There are many websites with commercial transition assessments that can used by the 
teachers (Morgan & Openshaw, 2011).  These websites can be used by a person with a 
disability or a parent of a person with a disability.  The Transition Matrix web-site has 
innumerable samples of transition assessments that can be used to identify desires 
regarding employment, education/training, independent living, and recreation/leisure 
activities.  Following is the web address for the Transition Matrix. 
http://www.iidc.indiana.edu/styles/iidc/defiles/cclc/transition_matrix/transition_matrix.
html ( 
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Individualized Education Plan (IEP)/Individualized Transition Plan (ITP) 
An Individualized Education Plan (IEP) is a legal document that directs teachers 
and school staff about what and how a student who has a disability is to be taught or 
interacted with.  The different sections that appear in the IEP are academic, fine/large 
motor skills, social/emotional behavior, medical, and sometimes speech.  Each of these 
areas is looked at in depth and a plan is written as to what the students are able to do 
and how the student will be taught.  The social/emotional behavior section will lay out a 
plan that describes what the undesired behavior is, antecedents leading up to the 
behavior, strategies on how to stop the behavior, as well as ways to stop the behavior 
altogether.   
Beginning in middle school, students should be taught how to take an active role 
in their own IEP meetings.  This makes the transition from high school into the adult 
working world smoother and quicker than trying to make the adjustment without any 
help at all (Wehman, Chen, West, & Cifu, 2014).   
Education/Training 
Grigal, Migliore, and Hart (2014) noted one issue with individuals with 
intellectual disabilities is that they are less likely to go to college.  This limits the type of 
job they are eligible for after leaving high school.  The jobs that can be acquired without 
post-secondary school education are usually non-skilled labor jobs.  Most of these jobs 
pay substantially less than skilled labor jobs pay.  Grigal et al. (2014) showed that 20% of 
the students who had an intellectual disability were able to attend some sort of post-
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secondary school.  Grigal et al. (2014) stated that vocational rehabilitation programs 
were key to achieving post-secondary education as well as after high school 
employment.   
Individuals with disabilities can receive on-the-job training through a transition 
agency.  There are also at least two local universities that offer classes for individuals 
with disabilities.  These classes may help an individual with a disability acquire 
employment as well. 
Employment 
There are barriers that students with disabilities need to overcome to obtain 
employment after high school.  Some of these barriers are students’ lack of employment 
skills, need for long-term supports, and idealistic expectations from students and their 
parents (Riesen, Schultz, Morgan, & Kupferman, 2014).  Teachers who teach students 
with disabilities usually have a good idea of what type of work a student with a disability 
is able to perform and what they are not capable of.  Parents often hope their child can 
perform at a higher level that they are actually able to perform.  For this reason, it is 
important for a vocational rehabilitation representative to be at all IEP meetings for 
students 14 years of age and older.  Vocational rehabilitation representatives can also 
provide capital for programs that will benefit an individual with a disability.  Lindstrom, 
Kahn, and Lindsey (2013) conducted a literature search to investigate the methods used 
for career improvement for individuals who have disabilities that are leaving high school 
and entering the adult world. Lindstrom et al., (2013) indicated that these 
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representatives would offer information and resources to encourage hiring individuals 
with disabilities as well as retaining them on the job and even offering advancement 
within the company.   
Individuals with intellectual disabilities earn more money working in the 
community than working in sheltered workshops (Cimera, 2010).  Cimera’s (2010) 
research suggests that supported employment for people with intellectual disabilities is 
cost efficient.  People with intellectual disabilities earned more money in non-skilled 
labor jobs than it cost the state or insurance companies to train them for a job (Cimera, 
2010).  Earning monetary benefits is important to all individuals to provide a place to 
live, food to eat, and extra money for recreation/leisure activities.  Nord, Hewitt, and 
Nye-Lengerman (2013) did note however, that the employment of adults with 
intellectual disabilities is affected by the highs and lows of the economy.  When the 
economy is doing well and people are spending money, employment of adults with 
intellectual disabilities is higher than when the economy is depressed and spending 
levels are low.  Teachers may need to have a transition agency provide more pre-job 
training when the economy is depressed.    
Independent Living Skills 
Rehabilitation Service Agencies work with outside agencies that teach individuals 
with disabilities how to make changes or acquire housing, employment, and 
transportation (O’Day, Wilson, Killeen, & Ficke, 2004).  Research conducted by O’Day and 
colleagues (2004), concluded that 56% of individuals with disabilities actually make their 
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own decisions about housing, employment and transportation.  As a result, high 
schoolers who are transitioning into the adult world should be taught more independent 
living skills and employment skills while they are still in high school (O’Day et. al., 2004).  
Independent living skills that are important to acquire and internalize are the ability to 
obtain transportation to and from work, doctor appointments, and the grocery store, 
the capability to shop for and cook nutritious meals (DiPipi-Hoy & Steere, 2012), skills to 
keep a neat and tidy appearance, knowing how and what to do for recreation, and 
communicating with people in the work place and out in the community.  An obstacle 
that arises for students who would like to live outside of their parents’ homes is that 
there are not enough options like group homes and supported apartment living 
situations (Collet-Klingenberg & Kolb, 2004).  Advantages of a group home are that there 
are people around to interact with and participate in recreation/leisure activities with.  
Another advantage is that there are more people to share jobs like cleaning and grocery 
shopping.  Collet-Klingenberg and Kolb (2004) stated that finding independent living 
options in a smaller city is more daunting because there are less choices and that a 
nursing home situation may be one of the options.   
Recreation/Leisure Skills 
 It is important for individuals with disabilities to participate in leisure and 
recreation activities that they have chosen (Yalon-Chamovitz, S., Mano, T., & Weinblatt, 
N. 2006).  It is not healthy for a person to work all of the time.  There needs to be some 
down time.  This creates a well-rounded individual.  Leisure activities provide growth in 
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areas such as social, motor, and language skills (Yalon-Chamovitz et. al. 2006).  Leisure 
activities may include reading/listening to a book, watching a sporting event, or 
watching a movie.  
 Agencies that hold organized recreation activities include the local Young Men's 
Christian Association (YMCA) (https://www.fwymca.org/index-secure.php) , Easter Seals 
(http://www.easterseals.com/neindiana/?referrer=https://www.google.com/), and 
Turnstone (http://turnstone.org/).  The YMCA has activities and programs such as group 
exercise classes and swimming.  Easter Seals runs a camp call Camp Fairlee.  This camp 
can be a summer camp or just for a weekend.  Camp Fairlee has the capability to house 
campers year round as well.  Activities are geared to the individual’s age and interest 
(www.easterseals.com).  Some of the activities offered at Camp Fairlee are swimming, 
zip line, horseback riding, wall climbing and arts/crafts.  Turnstone organizes sporting 
events including wheelchair basketball and tennis, soccer and sled hockey.  It is possible 
that individuals with disabilities may not always participate in activities of their choice.  
This may be because their desires and their abilities are not compatible (Yalon-
Chamovitz et. al. 2006).  Another possible reason is that recreational activities do not 
always accommodate people with special needs, who may need adaptations to the 
activity or event.  Some examples of recreation/leisure activities that need adaptations 
are a trampoline park, crocheting, knitting, board games, and card games.  
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Skills for Employment 
Methods for teaching skills for employment that have been proven effective for 
students with disabilities are job shadowing and on-the-job tryouts.  This consists of an 
individual following someone around for a day or so to see what it might be like to work 
at a certain career.  The individual might even perform some of the work to establish if it 
is something they would like to do as a career.  Another method is job seeking skills 
training; knowing where to look for jobs as well as filling out job applications and 
interview skills, individual paper and pencil career tests.  And lastly, on-line career 
assessments such as filling out surveys about different types of careers and interests are 
helpful in knowing what skills are needed for employment (Herbert et al., 2010).    
Ju, Pacha, Moore, and Zhang (2014) reported that employers believe that the 
most important job skills are different from those that are typically being taught in high 
school.  The skills that are taught by high school special education teachers to students 
with disabilities ranked from most important are: 
1) Social skills are knowing what to do and say and knowing when it is 
appropriate. 
2) Personal traits are the outward appearance of an individual. 
3) Basic work skills such as arriving to work on time and leaving on time; 
not earlier, doing the best job personally possible, and following 
directions. 
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4) Higher order thinking is being able to problem solve and figure out 
how to get a job done in the most effective manner. 
Employers look at the importance of these skills from most important to least 
important: 
1) Basic work skills 
2) Social skills 
3) Personal traits 
4) Higher order thinking skills (Ju et al., 2014).   
Skills that were found to be equally important by employers and special education 
educators are: ability to be on time, ability to show respect for others, demonstrating 
personal integrity/honesty in work, and ability to follow instructions (Ju et. al., 2014).  
Therefore, it seems that programs should incorporate those skills into the curriculum.  
Skills for Education 
Skills that are believed to be important to high school teachers are social skills.  
These consist of knowing what to say when someone speaks to the individual, knowing 
how to introduce oneself, and knowing what and what not to do in public.  Other skills 
are personal traits such as attitude, being a good listener, and being self-confident in 
themselves and their work.  Having basic work skills like keeping a clean work 
environment, arriving to work on time and staying until the shift is finished, and 
Investigating Transition Process For Students With Special Needs                      21                                 
 
following safety procedures.  Higher order thinking skills; being able to think about what 
is not obvious (for example: gathering all cleaning supplies before beginning a cleaning 
task), is also an important skill for the work place.  Other skills include the personal 
integrity, honesty in work, and the ability to follow instructions (Ju et. al., 2014).  These 
skills can be taught and practiced in the classroom by role playing, video technology, and 
simulations (DiPipi-Hoy & Steere, 2012). 
Parental Involvement 
Parental involvement in the transition process is very important (Riesen, Schultz, 
Morgan, & Kupferman, 2014).  Reisen et al. (2014) state that because of parent’s 
idealistic hopes; they actually hinder the transition process.  Because of this, it is 
imperative that parents are included in many parts of the transition process (Riesen et 
al., 2014).  This involvement needs to happen early in the transition process (Ginevra, 
Nota, & Ferrari 2015).  When students observe their parents taking an active role in the 
transition process, it gives them the impression that they are valued (Ginevra et al., 
2015).  There is also more interaction between parents and students with disabilities 
about career options; this in turn assists students in visualizing themselves in different 
careers.   
Oertle, Trach, and Plotner (2013) directed research by conducting an on-line 
survey of educators, young people who have a disability, and parent/guardians of 
individuals with disabilities and found that parents perceived that vocational 
rehabilitation professionals’ role in the transition process is to offer community 
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resources (78%), help with setting vocational goals (62%), and subsidize financially to 
supply services (50%).  This information is important because it shows that parents 
depend on vocational rehabilitation professionals to assist them in finding community 
resources.  The individual with a disability and their parents are sometimes so involved 
in the situation that it is difficult to set realistic vocational goals.  Rehabilitation 
professionals can aid in this part of the process.  Personal experience shows that it can 
be quite expensive to raise a child that has a disability.  Finding a rehabilitation service 
that subsidizes services needed is invaluable to families of individuals with a disability.  
Parental and family involvement is imperative because of the support net they provide 
for the individual who has a disability. 
Barriers to Transition 
 There are barriers that need to be overcome for students with disabilities to 
obtain employment after high school.  Some of these barriers are students’ lack of 
employment skills such as knowing what to do in an emergency or having the social skills 
to get along with other employees, the need for long-term supports which employers 
may not always be able to provide, and idealistic expectations from students and their 
parents (Riesen, Schultz, Morgan, & Kupferman 2014) such as believing the individual 
with a disability is more capable than they really are.   
Vocational Rehabilitation 
 It is important to have a vocational rehabilitation representative attend IEP 
meetings all four years of high school in order to make sure that each student with a 
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disability is receiving the proper skills for the job market after high school.  Herbert, 
Lorenz, and Trusty (2010) conducted research by survey on about 400 high school 
personnel and vocational rehabilitation agency representatives; revealing that vocational 
rehabilitation representatives are brought into the IEP meetings later in the students’ 
high school years rather than earlier.  Students receiving transition services the first two 
years of their high school year are more successful in finding a job and keeping that job 
(Herbert et al., 2010).  Students who have done this have a comfortable relationship 
with their vocational rehabilitation representative.  These students have also had more 
time to focus on the training that it takes to transition into a desired career or vocational 
goal.  Limitations of this research are the sample size and possible bias by high school 
personnel.  Another limitation is that when self-reporting is taking place, the facts may 
not be reported as they actually happened.  This research is important because it states 
that it is important that the individual with a disability and the rehabilitation 
representative have a relationship. 
While it is important for students with disabilities to take an active role in their 
IEP meetings from middle school through high school, it is also imperative to have a 
vocational rehabilitation agency representative present. As students focus on their 
career or vocational goals, they have a better chance of becoming gainfully employed 
and earn money of their own.  Gonzalez, Rosenthal, and Kim (2011) conducted research 
that confirmed the importance of using a vocational rehabilitation agency for future 
employment planning of students who have disabilities.  Their research found that the 
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development into adult life and employment is difficult for all students, but specifically 
for students who have disabilities (Gonzalez et al., 2011).  Emotional maturity, 
acceptable social behavior, and vocational competence are all difficult adjustments for 
individuals who have a cognitive disability (Gonzalez et al., 2011).  Individuals with 
cognitive disabilities have a difficult time processing their emotions.  This exacerbates 
itself in their social behaviors.  It is also a challenge for some individuals with cognitive 
disabilities to internalize information.  These two facts are important to vocational 
agency representatives and prospective employers as they place the individual with a 
disability in a job that will fit their personality and job skills.  This is evident when 
educators and rehabilitation agency representatives see a lack of vocational 
competence.    
What types of transition agencies are available? 
According to James P. Greenan (1982), special education teachers and vocational 
rehabilitation representatives need to collaborate together to deliver a vocationally 
centered education.  One way to accomplish this is to group resources together with 
other schools and businesses as well as acquiring parent support (Collet-Klingenberg et 
al., 2011).  Another suggestion that Collet-Klingenberg and Kolb (2011) made was to 
organize an employment night at school.  During this venue employers would share job 
opportunities at their respective businesses.  Parents may also be willing to allow 
students who have disabilities to come into their homes to practice independent living 
skills (Collet-Klingenberg & Kolb, 2011) such as laundry, washing dishes, and cleaning 
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floors.  Nuehring and Sitlington (2003) noted that more training in the area of what 
actually needs to be taught for high school special education teachers is needed 
concerning the transition process.  Examples are teaching that punctuality is important, 
social skills such as showing respect for others, demonstrating personal 
integrity/honesty in work, and exercises in following instructions.  The aforementioned 
information is significant to this research as it explains several possible ways that high 
school students with disabilities can learn more job skills and work skills that will make 
them successful in their employment after high school.   
In conclusion, it is the general consensus by researchers cited in this brief 
literature review that the presence of vocational rehabilitation agencies in the transition 
process is helpful as well as necessary for students to experience a successful transition 
from high school to adulthood.  This supports the answers to many of the questions on 
the survey that was given to teachers who teach special education in high school.  What 
students are taught throughout their school years is also a contributing factor to a 
successful transition.  Independent living skills such as understanding the city bus system 
and being able to find housing taught during the high school years are significant to the 
individual with a disability as they endeavor to step out on their own.  Students with 
disabilities also need as many different opportunities and types of work skills instruction 
during middle school and high school to prepare them for employment after high 
school.  On the job training and/or additional education is always helpful in obtaining 
employment likewise.  Recreation/leisure is important for everyone including individuals 
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with disabilities.  The transition handbook offers suggestions for these areas.  Parental 
involvement adds another level of support for students with disabilities as well.  
Research Questions 
The purpose for this research was to determine what special education teachers 
know about transition planning.  Vocational rehabilitation involvement in the IEP 
meeting and what additional information do special education teachers need to know 
about transitioning from high school into the adult world is another area of the survey 
that needs to be answered. 
Therefore the following research questions frame this research project: 
1) What do teachers know about transition agencies? 
2) What transition agencies are available in Allen County for student who have 
either a mild or a moderate disability? 
3) What do teachers need to know about transition planning in middle school and 
high school? 
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Chapter 3 
Methodology 
Introduction 
 The research was conducted by surveying high school teachers who teach 
students who have mild or moderate disabilities and in the special education 
department at their school.  The survey questions content was transition from high 
school into the adult world.  These special education teachers were sent a survey by e-
mail from a survey site on the internet.   
 As part of this study, the co-investigator participated in the Collaborative 
Institutional Training Initiative (CITI).  CITI is a set of 16 modules regarding research using 
human subjects.  The modules discuss confidentiality, ethics, informed consent, who is a 
vulnerable subject, and what conflict of interest would look like.  The Institutional 
Review Board (IRB) application was submitted and approval was obtained to conduct the 
research; appendices A and B respectively.  IRB is based out of Purdue University of 
West Lafayette, Indiana.  It houses the Human Research Protection Program which 
approves any research on human subjects.  
Participants 
The participants of this special project were teachers who teach students with 
mild and moderate disabilities at Wayne High School.  Nine of those teachers teach 
students with mild special education needs and two of them teach students with 
moderate special education needs.  A student with a mild disability is functioning 
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approximately two to four years behind their peers or two to three standard deviations 
below the norm or have an intelligent quotient (IQ) between 75-55 
(Specialed.about.com. n.d. para 2).   
Two of the participants teach students with moderate special education needs. A 
student with a moderate disability is farther behind their peers than a student with a  
mild disability.  The student with a moderate disability has an IQ of 54-40 
(Psychology.about.com. n.d.)  The special education teachers range in age from 25 years 
old to 60 years old.  Seven of the teachers are female and four of them are male.  
Setting 
The setting for this study was an urban 9-12th grade high school.  According to 
the Indiana Department of Education, the school is accredited (Compass.doe.in.gov., 
2015).  Enrollment in 2014-15 school year was 1,271 students, 41.4% of those being 
white, 31.3% African American, 17.1% Hispanic, 6.9% multiracial, 2,9% Asian, and .04% 
American Indian.  More than half of the lunches served are either free or reduced price; 
60.5% free and 10.9% reduced lunches.  There are 254 students who receive special 
education services. 
The nine teachers who teach students with mild disabilities teach in a resource 
room environment or co-teach with general education teachers.  The two teachers who 
teach students with moderate disabilities teach in self-contained classrooms in a 
functional skills environment.   In the resource room there are anywhere from three to 
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eight students in each class as compared to the moderate self-contained classrooms that 
have anywhere from 10 – 24 students. 
Data Source 
 The data source for this research is the survey that was e-mailed to the teachers 
who teach students with mild and moderate disabilities.  Survey monkey was used to 
create the transition survey and to distribute it to the teachers.  Out of the eleven 
teachers surveyed, only two teachers completed the survey online and submitted it 
directly to survey monkey site which processed the data into a bar graph showing each 
response.  Survey questions 1 – 5, which speak about how, when, and the importance of 
vocational rehabilitation services that are used in the IEP process.  Survey questions 6 – 
10 were about specific vocational rehabilitation agencies and resources available for the 
area.  
Research Design 
The research design used is qualitative and survey based. As part of the research 
process a permission letter was provided by the principal of the school (Appendix C).  
The purpose of the survey questions was to establish when special education teachers 
were utilizing a vocational rehabilitation agency and other aspects of transition services 
from high school to the adult world.  Major categories included with transition from high 
school to adult life are, housing, recreation/leisure, job training, employment, and 
transportation.  
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Recruitment and Data Collection Procedures/Methods 
Teachers who teach students with mild and moderate disabilities were sent an e-
mail recruitment letter (Appendix D).  The e-mail briefly described the reason for the 
transition survey and what the responses would be used for.  Special education teachers 
were encouraged to go to a survey website engine to complete the survey. The survey 
was completely voluntary.  Special education teachers were given 3 weeks to complete 
the survey.  The survey format required answers of yes or no and several asked for more 
details with why or why not.  The e-mail was sent on 11-9-15.  A Reminder e-mail was 
sent 12-2-15.  Out of the eleven surveys requested two were returned.  This low return 
rate may be a result of each department (mild and moderate) not collaborating with 
each other in this particular school.  Also, a paper survey may have yielded a higher 
return rate.  
Data Analysis Procedures/Methods 
Once all surveys were completed, the data was collected and the answers to 
each question of the survey was analyzed.  The why and why not questions (narrative 
questions) were categorized by similar themes and topics.  The main topics of the 
questions were the areas that were primarily addressed by vocational rehabilitation 
agencies were as follows: housing, recreation/leisure, job training, employment, and 
transportation. Vocational rehabilitation should be included in the Individual Education 
Plan (IEP) Case Conference (CC) from the time the student is in middle school (Ginevra et 
al., 2015).  The low number of recipients that answered the survey is certainly a 
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limitation of the research.  Future research should possibly involve more high schools so 
the number of recipients is higher and the research would be more thorough.   
Rationale for the Project 
 What Every Teacher Should Know About Transition & IDEA 2004 is an 
enlightening book about the transition process from high school to adult life.  This book 
is full of information that any high school teacher would find invaluable.  
The book authored by Carol A. Kochhar-Bryant has some very important 
information in its chapters about transition from high school to college and adult life as 
well as who benefits from this smooth transition, what the law says about transition into 
adulthood, what changes do students experience.  It touches on how the IEP team 
assists in this transition, how is a transition plan developed, and how can students 
receive help from outside agencies.   
While all of the information in What Every Teacher Should Know About Transition 
& IDEA 2004 is valuable, the book does not suggest specific rehabilitation agencies in 
northern Allen County that offer different resources needed for this transition. This is 
what makes the handbook being produced an asset for special education teachers in 
northern Indiana, Allen County in particular.  
When compared to a book titled What Every Teacher Should Know About 
Transition & IDEA 2004 by Carol A. Kochhar-Bryant, this handbook being produced adds 
to the information in the aforementioned book.  It gives specific resources for the areas 
of education, employment, housing, and recreation/leisure opportunities.  
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Outline for Development of Special Project 
The target audience for this research project was teachers who teach students 
with mild and moderate disabilities, specifically, middle school and high school Special 
education teachers.  The setting was the high school environment and the world just 
after graduation from high school.  Examples of adult life after high school are the work 
force and personal residences.   
Teachers were given a computer generated survey.  The survey question answers 
were then calculated into data points to organize the answers.  The final project is a 
transition handbook for high school teachers to use as a resource when working with 
students as they exit high school and go out into the adult world.    
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Chapter 4 
Data Analysis 
 The content of the “Investigating the Transition Process for Students with Special 
Needs” survey is wrapped around vocational rehabilitation services and the importance 
of them for students who are exiting high school into the adult world.  The survey was 
created by the author of this research, Kay M. Smith.  The survey consisted of 10 
questions.  The questions were chosen to gather information about the specific practices 
a local high school employs to prepare its students who have disabilities for life after 
high school.  It was distributed by e-mail via Survey Monkey to the respondents who 
were special education teachers who teach students with mild and moderate disabilities 
in the special education program at a mid-western, urban high school.  The raw data for 
the survey is presented in Appendix G. 
 The reason for this survey was to establish whether special education teachers 
believe that it is important to involve a vocational rehabilitation agency in the high 
school to adult life transition process.  The survey was distributed to 11 special 
education teachers.  Of the 11, nine are teachers of students with mild disabilities and 
two teach students with moderate disabilities.  Out of the 11, two were returned 
completed.  The reason for the low rate of return is not known.  It is possible that if a  
paper copy of the survey, distributed in faculty mailboxes, the return rate may be higher.    
 Following are the results of the data in numerical order.  Question 1: Do you 
think that vocational rehabilitation is important for your students after they leave high 
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school?  Why or why not? The answer was 100% Yes.  Both respondents believe it 
actually depends on the student. The lower functioning the student, the more the need 
is for vocational rehabilitation.  Question 2: Do you consider vocational rehabilitation as 
an important part of the ACR?  The answer was divided at 50% Yes, 50% No, with a 
comment that if the student qualifies, it would also be nice for the parent to be able to 
have a contact at the ACR from vocational rehabilitation for when the student 
graduates.   
Vocational Rehabilitation at ACR 
Question 3: Do you invite a vocational rehabilitation representative to come to 
ALL of your ACR conferences?  Both respondents were in agreement with a 100% No.  
Question 4: Do you invite a vocational rehabilitation representative to come to your ACR 
conferences for 11th and 12th grade students only?  Respondents were divided 50% No, 
stating that it depends on the students and 50% Yes, stating that inviting a vocational 
rehabilitation representative to ACR conferences for 11th and 12th grade students is a 
requirement.  Question 5: Do you invite a vocational rehabilitation representative to 
come to ONLY the exit conferences?  The respondents responded a 100% No, with one 
commenting that “if I think they will qualify, we hold a conference in December of their 
12th grade year or the ACR of their 11th grade year.”   
Specific Vocational Rehabilitation Agencies 
Question 6: Do you use one certain vocational rehabilitation resource company 
for all of your exit conferences?  Respondents were divided 50% No and 50% Yes, one 
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stating that there is a specific vocational rehabilitation person that is assigned to their 
school.  Question 7:   Do you use a representative from the Bureau of Developmental 
Disabilities Services for your exit conferences? Question 8: Do you use a representative 
from Benchmark Human Services as your rehabilitation resource option at your exit 
conferences? Questions 7 & 8 both ask about specific vocational rehabilitation 
companies in the area.  Each question was answered with a 100% No.  Question 9: Do 
you use a representative from Vocational Rehabilitation Services for your exit 
conferences?  The data for this question was a unanimous 100% Yes.  Question 10 was 
taken out because it did not offer any additional information. 
Conclusion 
This research process showed the special education teachers who responded, 
believe that vocational rehabilitation is important for their students after high school 
and the student’s functioning level depends on how much assistance is needed from 
vocational rehabilitation.  It is interesting that special education teachers thought it was 
important for vocational rehabilitation for their students after high school, but a 
representative from a vocational rehabilitation agency is not invited to the annual case 
review (ACR).  An exit conference is a conference for students who will be leaving the 
high school to go out into the adult world.  The special education teachers who 
responded, unanimously stated that a vocational rehabilitation agency representative is 
invited to all exit conferences.  The rehabilitation agency representative is a good 
resource for special education students and their families.    
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How to use this book. 
 This handbook is designed to be a resource guide for teachers who 
teach students with disabilities, parents of individuals who have 
disabilities, and individuals who have disabilities who are exiting high 
school and going out into the adult world.  However, this handbook can 
be used by anyone of any age who either has a disability or knows 
someone with a disability. 
 The importance of this handbook is to provide a resource for 
teachers who teach special education students to use while assisting in 
the transition from high school into the adult world.  Some students will 
go to college while others will enter into job training.  Students need to 
establish where they will live.  Students need to consider how they will 
manage their day-to-day needs.  This handbook is the result of research 
which included a survey given to teachers who teach students with 
disabilities.  The ultimate goal is to inform research-based, important, 
and validated transition processes to teachers who teacher special 
education and other related people.  The information found in this 
handbook can be used during Individual Transition Plan meetings to 
assist in the transition from high school into the adult world.   
 This handbook contains resources that are available primarily in 
northeast Indiana.  This handbook is divided into four resource sections; 
employment, education, housing, independent living, and 
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recreation/leisure.  The resources in each section are in alphabetical 
order.      
 To make this handbook useful, look up the area or areas of 
interest in the table of contents and begin to research which resource 
looks like the best fit for your specific situation.  There are several 
agencies in each chapter to choose from. 
 Transition assessments are forms or surveys that are completed by 
the parents/guardians of a disabled person or the disabled person 
themselves.  These assessments cover areas of employment, training, 
and independent living.  Chapter 2 is filled with examples of transition 
surveys that can be used to assist disabled individuals in making 
decisions about their future. 
Importance/Rationale 
The rationale of this project was to provide a resource for teachers 
who teach special education students to use while assisting in the 
transition from high school into the adult world.  All students face 
challenges when they leave high school and are to live as adults.  
Students with disabilities face even more challenges such as getting and 
keeping a job that will provide enough income for a home and groceries.  
Some students will go to college while others will enter into job training.  
Students need to establish where they will live.  Students need to 
consider how they will manage their day-to-day needs.   The ultimate 
Investigating Transition Process For Students With Special Needs                      40                                 
 
goal is to inform research based, important, and validated transition 
processes to teachers who teacher special education and other related 
people.   
Synopsis of Relevant Research 
 Transition planning should begin when students with disabilities 
are in middle school (Wehman, et al., 2014).  A part of transition 
planning is for students with disabilities is to learn and practice how to 
manage their day-to-day needs as well as responsibilities (Article 7, 
2010).  A transition planner is an important part of this process.  If the 
transition planner spends time with the student who has a disability and 
really gets to know what the student’s desires for future life are, the 
transition planner is in a better position to assist in the transition 
planning (Hagner et al., 2014).  This type of transition planning is called 
Person Centered Planning (Hagner et al., 2014).   Another method of 
learning what the wants and desires of the student with disabilities is to 
use a transition assessment (Rowe, et al., 2015).  The transition 
assessment should address areas regarding housing, employment, and 
education.  Parental involvement in the transition process is important 
(Riesen et al., 2014) as students with disabilities see their parents 
involved, they realize that they a valued and their future in important 
(Ginervra et al., 2015). 
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 Grigal, Migliore, and Hart (2014) state that individuals with 
disabilities are less likely to attend college.  Therefore the jobs they are 
able to acquire are low paying and non-skilled.  Only 20% of students 
who have an intellectual disability attend some sort of post-secondary 
school.  Vocational rehabilitation programs are key to achieving post-
secondary education as well as after high school employment.  As stated 
in the findings of this research, teachers understand that not only is it 
important to teach job skills and social skills to students with 
disabilities, it is critical that a vocational rehabilitation agency is involved 
in the IEP meetings beginning in middle school. 
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Chapter 1 
Individual 
Transition 
Plan 
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Individual Transition Plan (ITP) 
 The Individual Transition Plan takes the place of the Individual 
Education Plan (IEP) during high school.  The ITP is a legal document 
that articulates the transition plan for an individual who has a disability.  
Areas in the ITP include education/training, employment, housing, 
independent living, and recreation/leisure.  The ITP is a road map 
exhibiting the steps needed to arrive at a desired outcome for every area 
just mentioned in the previous sentence. Students receiving transition 
services the first two years of their high school year are more successful 
in finding a job and keeping that job (Herbert et al., 2010).  In the 
following pages is an example of an ITP found at 
http://transitionhelpforstudentswithcerebralpalsy.wmwikis.net/Sample+
Individualized+Transition+Plan 
   TRANSITION INDIVIDUALIZED EDUCATION PROGRAM 
COVER PAGE 
 
Student Name Gavin Gonzalez     Page _1_ of _27_ 
 
Student ID Number 00000000000   Grade 12 
 
DOB 01/05/1995   Age* 16   Disabilities Orthopedic 
Impairment (Cerebral Palsy) 
 
Parent Name Evelyn Jessie & Jenny Gonzalez  
 
Home Address XXXX Griffin Lane     Phone # (H) (XXX)-
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XXX-XXXX 
 
            Williamsburg, VA 23188     Phone # (W) (XXX)-XXX-
XXXX 
 
Date of Transition IEP 
meeting…………………...………………………………….....……..………….. 11 /  20   / 2011 
 
Date parent notified of Transition IEP 
meeting…………………………………………...…………….… 10  /  01  / 2011 
 
Date student notified of Transition IEP 
meeting……………..…………………...……………………..…10  /  01  / 2011 
 
This Transition IEP will be reviewed no later than 
………..………………………..……….……………. N/A 
 
Most recent eligibility 
date…………………………….…………………………………….……………..11  /  20  / 2010 
 
Next re-evaluation, including eligibility, must occur before 
………....………………..…..……………… N/A 
 
Copy of IEP given to parent/student by (Name) Special Educator Korinek On (Date) 11  
/  30  / 2011 
 
IEP Teacher/Manager Mrs. Suzie Korinek  Phone Number (XXX)-XXX-XXXX 
 
 
The Individualized Education Plan (IEP) that accompanies this document is meant to 
support the positive process and team approach.  The IEP is a working document that 
outlines the student’s vision for the future, strengths and needs.  The IEP is not written 
in isolation.  The intent of an IEP is to bring together a team of people who understand 
and support the student in order to come to consensus on a plan and an appropriate 
and effective education for the student.  No two teams are alike and each team will 
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arrive at different answers, ideas and supports and services to address the student’s 
unique needs. The student and his/her family members are vital participants, as well 
as teachers, assistants, specialists, outside service providers, and the principal.    When 
all team members are present, the valuable information shared supports the 
development of a rich student profile and education plan. 
 
PARTICIPANTS INVOLVED: 
The list below indicates that the individual participated in the development of 
this Transition IEP and the placement decision; it does not authorize consent. 
Parent or student (age 18 or older) consent is indicated on the “ Prior 
Notice/Consent” page. 
 
NAME OF PARTICIPANT      POSITION 
Gavin Gonzalez       Student 
Jenny Gonzalez       Parent 
Evelyn Jessie       Parent 
Suzie Korinek       Special Educator 
Don Donaldson       General Educator, 
Math 
Elizabeth Johnson      General Educator, Reading 
Ralph Laurel       School Principal 
Del Simpson       Physical Education Teacher 
Isabel Jackson       School Nurse 
Laurie Thompson       Physical Therapist 
Terri Morgan       One-on-One Aide 
Gerry Donovan       Transition Specialist  
Tommy Jones       School Psychologist 
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM 
 
FACTORS FOR IEP TEAM CONSIDERATION 
 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page __2__ of __27__ 
 
Student ID Number 00000000000 
 
 
During the IEP meeting, the following factors must be considered by the IEP team. Best 
practice suggests that the IEP team document that the factors were considered and any 
decision made relative to each. The factors are addressed in other sections of the IEP if 
not documented on this page. (for example: see Present Level of Academic Achievement 
and Functional Performance) Please refer to the Present Level of Academic Achievement 
and Functional Performance. 
 
1. Results of the initial or most recent evaluation of the student;  
________________________________________________________________________________________________
______________ 
 
2. The strengths of the student;  
________________________________________________________________________________________________
______________ 
 
3. The academic, developmental, and functional needs of the student; 
________________________________________________________________________________________________
______________ 
 
4. The concerns of the parent(s) for enhancing the education of their child; 
________________________________________________________________________________________________
______________ 
 
5. The communication needs of the student; 
________________________________________________________________________________________________
______________ 
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6. The student’s needs for benchmarks or short-term objectives; 
________________________________________________________________________________________________
______________ 
 
7. Whether the student requires assistive technology devices and services; 
________________________________________________________________________________________________
______________ 
 
8. In the case of a student whose behavior impedes his or her learning or that of 
others, consider the use of positive behavioral interventions, strategies, and supports to 
address that behavior; 
________________________________________________________________________________________________
______________ 
 
9. In the case of a student with limited English proficiency, consider the language 
needs of the student as those needs relate to the student’s IEP; 
______________________________________________________________________________________
_____________ 
 
10. In the case of a student who is blind or is visually impaired, provide for 
instruction in Braille and the use of Braille unless the  IEP team determines after an 
evaluation of the student’s reading and writing skills, needs, and appropriate reading 
and writing media, including an evaluation of the student’s future needs for instruction 
in Braille or the use of Braille, that instruction in Braille or the use of Braille is not 
appropriate for the student; When considering that Braille is not appropriate for the 
child the IEP team may use the Functional Vision and Learning Media Assessment for 
Students who are Pre-Academic or Academic and Visually Impaired in Grades K-12 
(FVLMA) or similar instrument; and 
______________________________________________________________________________________
_____________ 
 
11. In the case of a student who is deaf or hard of hearing, consider the student’s 
language and communication needs,  opportunities for direct communications with 
peers and professional personnel in the student’s language and communication mode, 
academic level, and full range of needs, including opportunities for direct instruction in 
the student’s language and communication mode. The IEP team may use the Virginia 
Communication Plan when considering the student's language and communication 
needs and supports that may be needed. 
______________________________________________________________________________________
_____________ 
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM 
 
PRESENT LEVEL OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL 
PERFORMANCE 
 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page __3__ of _27__ 
 
Student ID Number 00000000000 
 
The Present Level of Academic Achievement and Functional Performance summarize the 
results of assessments that identify the student’s interests, preferences, strengths and 
areas of need. It also describes the effect of the student’s disability on his or her 
involvement and progress in the general education curriculum, and for preschool 
children, as appropriate, how the disability affects the student’s participation in 
appropriate activities. This includes the student’s performance and achievement in 
academic areas such as writing, reading, math, science, and history/social sciences.  It 
also includes the student’s performance in functional areas, such as self-determination, 
social competence, communication, behavior and personal management. Test scores, if 
included, should be self-explanatory or an explanation should be included, and the 
Present Level of Academic Achievement and Functional Performance should be written 
in objective measurable terms, to the extent possible.  There should be a direct 
relationship among the desired goals, the Present Level of Academic Achievement and 
Functional Performance, and all other components of the IEP.  
______________________________________________________________________________________
_________ 
Gavin is a 16 year old 12th grade student with Cerebral Palsy.  Gavin was first 
diagnosed with Cerebral Palsy at age 3, and has needed a wheel chair since the age of 
5. Due to the Cerebral Palsy, Gavin experiences muscle tightness and spasms as well as 
involuntary movement on a regular basis and has difficulty with gross and fine motor 
skills. These characteristics are more exaggerated on his right side, which make writing 
and typing challenging. Gavin visits a physical therapist three times a week to help him 
manage the impacts of his disability. Gavin’s Personal Assistant helps him complete 
daily tasks. 
Gavin performs well academically, particularly in the areas of math and history. 
He is very good at tasks that involve sequencing, and enjoys working with technology. 
Last summer, Gavin attended the College of William and Mary’s ID: Tech Campus 
community summer camp, which familiarized him with college life while exposing him 
to various technologies. He gets along well with his classmates and teachers, and says 
that he enjoys school. Gavin receives accommodations in the general education setting 
that allow him to show what he knows. Gavin uses a wheel chair, and his teacher has 
adjusted the classroom to accommodate it. He also takes notes and completes 
assignments on a laptop, and has access to a wireless printer in the classroom to print. 
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He owns a pen that can record lectures in case he needs a break during note taking. 
Gavin is a very smart student, and when given accommodations performs very well.  
Gavin has been identified as a twice exceptional student who was first identified 
as being gifted in the fourth grade. He has participated in the VISIONS (i.e., gifted) 
program since being identified. Gavin also passed the necessary testing to skip seventh 
grade, and did so.  
Gavin took two AP tests at the end of his junior year. He received a perfect score 
of 5 (1 being poor performance, 3 being average collegiate performance, and 5 being 
excellent performance) on the AP Calculus AB exam, and a very good score of 4 on the 
AP World History exam with the following test accommodations: multiple testing 
sessions, test breaks as needed, a scribe, and test questions read aloud. Gavin was 
permitted to use a calculator on the math exam. He also passed all of the 11th grade 
Standards of Learning (SOL) tests with advanced scores (i.e., scores above 500). He 
earned a 530 on the Chemistry SOL, a 502 on the English SOL, and a 550 on the World 
History SOL.  
Gavin is very social and enjoys talking to his peers.  He has age appropriate 
social skills and reported that he really likes meeting new people.  According to Gavin’s 
teachers, he displays appropriate classroom behavior and almost always appears to be 
paying attention to the lessons. Gavin’s language arts teacher recently completed a 
Behavior Assessment System for Children (BASC-II) survey. Gavin scored very high in 
the social skills and study skills categories, and scores revealed that he has average 
leadership skills. Gavin’s language arts teacher also stated that Gavin works very well 
in groups, yet sometimes appears to experience fatigue when working on projects 
individually (especially projects that require written expression).  
Gavin enjoys watching and playing basketball. His favorite team is the 
Washington Wizards. He frequently talks and writes about sports. When given the 
opportunity to write about sports, Gavin writes more than he writes on other topics as 
reported by his language arts teacher. He has been the men’s basketball team co-
manager for the past three years. Gavin also volunteers to tutor his peers that are 
involved in athletics in the areas of math and history twice a week after school.  On  
 
TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
 
PRESENT LEVEL OF ACADEMIC ACHEIVEMENT AND FUNCTIONAL 
PERFORMANCE, Continued 
 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page __4__ of _27__ 
 
Student ID Number 00000000000 
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PRESENT LEVEL OF ACADEMIC ACHEIVEMENT AND FUNCTIONAL 
PERFORMANCE, continued. 
weekends, Gavin works in library of the Bruton Heights School museum. Gavin’s 
general education teachers and his parents describe him as being intelligent and 
persistent. Many of his teachers have expressed some concern that Gavin does not 
always ask for help when needed, or ask for accommodations (especially breaks) when 
needed for fear of standing out from his peers. Gavin recently completed the AIR Self-
Determination Scale. Scored responses revealed that goal setting is a strength of 
Gavin’s, but “How I Feel” section responses revealed that Gavin is not always confident 
in his abilities.  
 
Gavin would like to go to a four year college for Math, Computer Science, or History. He 
took the Virginia Wizard Skills assessment on 09/15/2011, which showed that he is 
particularly skilled in the areas of Information Technology, Health Science, and 
Business, Management, and Administration. Gavin also took the Virginia Wizard 
interests assessment on 9/20/2011, which revealed a variety of careers (many related 
to computer technology) that matched his interests. Gavin is especially interested in 
pursing a career that will utilize both his math and computer skills. His parents are 
concerned about Gavin living away from home, but have been communicating with the 
ENDependence Center of Northern Virginia regarding personal assistant services. His 
has applied to George Mason University, and would like to live in a dorm with his peers 
with the help of a personal assistant.  
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
 
 DIPLOMA, AND TRANSITION STATUS 
 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page __5__ of _27__ 
 
Student ID Number 00000000000 
 
 
 
DIPLOMA STATUS: Discuss at least annually, more often as appropriate.  This 
student is a candidate for a(n): 
 
[ X] Advanced Studies Diploma                          [ ] Modified Standard 
Diploma* 
[ ] Advanced Technical Diploma                         [ ] Special Diploma 
[ ] Standard Diploma                                            [ ] Certificate of Program 
Completion 
[ ] Technical Diploma                                           [ ] GED Certificate 
(General Educational Development 
[ ] GAD (General Achievement Diploma)            (only for those who meet 
requirements of the GED program) 
[ ] Not discussed at this time                                             
 
Projected Graduation/Exit Date: May 2012 
Is the student projected to graduate/exit school this year?   ___No X Yes 
If yes, inform the student and parents that a Summary of Performance will be 
provided prior to graduating/exiting school. 
 
* The IEP team and the student, where appropriate, may select the Modified Standard 
Diploma option at any point after the student’s eighth grade year.  When selecting the 
Modified Standard Diploma, it is essential to consider the student’s need for 
occupational readiness upon school completion, including consideration of courses to 
prepare the student as a career and technical education program completer. (Use of 
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local courses of study planning guide that includes the graduation requirements is 
recommended.)  
 
NOTE: 
Special education and related services end upon receiving an Advanced Studies 
Diploma, Advanced Technical Diploma, Standard Diploma, or Technical Diploma. If 
the student receives a Modified Standard Diploma, Special Diploma, Certificate of 
Program Completion, a GAD or a GED Certificate, the student remains entitled to a 
free appropriate public education through age 21. If the student will graduate with an 
advanced or standard diploma during the term of the IEP, prior written notice on 
page 28 must be completed. 
 
Summary of Performance 
Will the student be graduating with a Standard, Technical, or higher level diploma 
or exceeding the age of eligibility this year?  ___  No _X__Yes 
If yes, a Summary of Performance must be provided to the student prior to 
graduating or exceeding the age of eligibility. 
 
 
Interagency Release of Information Form 
Is there a current signed (by parent or adult student) release of confidential 
information on file with the school?          ___No   X  Yes 
If No, discuss form for transition planning with student and family 
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
MIDDLE / SECONDARY TRANSITION 
 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page __6__ of _27__ 
 
Student ID Number 00000000000 
 
 
MEASURABLE POST SECONDARY GOALS and TRANSITION 
SERVICES 
(To be developed no later than the IEP to be in effect at age 14, or earlier, if appropriate) 
DOCUMENTATION OF TRANSITION ASSESSMENTS 
Are the postsecondary goals based upon age-appropriate formal and informal transition 
assessments?  ___No     X  Yes 
 If yes, identify these assessments in the Present Level of Academic Achievement and 
Functional Performance or indicate which age-appropriate transition assessments were 
conducted for the development of measurable postsecondary goals and transition 
activities, as well as the date they were conducted:  
Formal and informal Assessments (list name of assessment and date 
administered): 
Virginia Wizard Skills Assessment 09/15/2011, Virginia Wizard Interest Assessment 
09/20/2011, Behavior Assessment System for Children (BASC-II) Teacher Survey 
09/25/2011, AIR Self-Determination Scale (student) 09/25/2011 
MEASURABLE POSTSECONDARY EMPLOYMENT GOAL:  
 
 
 
Describe how the student’s courses of study support attainment of this 
postsecondary goal:  
Gavin will continue to take advanced placement math and history courses 
through his final semester. He will continue tutoring athletes in math and 
history, and continue working at the library of the Bruton Heights museum 
through the summer.  
 
Gavin will be employed in a history or math related job part time within one year of graduation from high 
school. 
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Transition Activities/ 
Services 
(including activities that 
link the student to 
adult services) 
 
 
Responsible Individual/ 
Describe Responsibilities 
 
 
Date to be 
Completed 
Instruction  Gavin’s Language Arts teacher and Special Education 
teacher will help him develop strategies (e.g., taking two 
minute breaks during writing tasks) that allow him to 
work for longer periods of time.  
05/2012 
Related Services                   Gavin will continue to see his Physical Therapist at least 
three times a week. He will continue to receive daily help 
from a Personal Assistant. 
N/A 
Community Experiences                     Gavin will continue volunteer tutoring athletes in math 
and history. 
05/2012 
Employment                                         Parents and the Special Educator will help Gavin 
research possible programs of study and coordinating 
career options. 
05/2012 
 
 
Functional Vocational 
Evaluation         
Gavin will ask his job mentor for a formally written job 
evaluation of his performance. 
07/2012 
Daily Living Skills                              The Special Educator and Gavin’s parents will teach 
Gavin how to navigate public transportation (e.g., the 
Williamsburg community bus system and the DC metro).  
05/2012 
Adult Living                                        Gavin will develop self-determination skills through 
participation in the AVID program daily. 
05/2012 
OTHER    
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
MIDDLE / SECONDARY TRANSITION 
 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page _7___ of __27__ 
 
Student ID Number 00000000000 
 
MEASURABLE POSTSECONDARY EDUCATION GOAL(S) (e.g., higher 
education, and continuing/adult education):    
Gavin will be enrolled in a four year college as a History major, Math major, or 
Computer Science major. 
Describe how the student’s courses of study support attainment of this 
postsecondary goal: 
Gavin is pursing an advanced standard diploma. He will continue taking 
advanced placement math and history courses through his final semester. He 
will also be enrolled in a computer science course as an elective. He may need 
particular support in asking for help and on projects that require extensive 
writing.  
Transition Activities/ 
Services (including activities that link the 
student to adult services) 
 
Responsible Individual/ 
Describe Responsibilities 
 
Date to be 
Completed 
Instruction                                           Gavin’s Language Arts teacher and 
Special Education teacher will help 
Gavin develop strategies (e.g., 
taking two minute breaks during 
writing tasks) that allow him to 
work for longer periods of time. 
They will also help Gavin research 
forms of Assistive Technology that 
may help him succeed at college.  
05/2012 
Related Services                                                  The Guidance Counselor will help 
Gavin determine which schools are 
most accessible to him, and help 
him apply to the postsecondary 
schools of his choosing.  
02/2012 
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Community Experiences                     Gavin will continue to tutor athletes 
in math and history. Gavin will tour 
the postsecondary school of his 
choice. Gavin will also participate in 
an e-mentoring program with a 
mentoring college student with a 
disability, contacting his mentor at 
least twice a week.  
05/2012 
Employment                                         Considered, but not appropriate at 
this time  
 
Functional Vocational Evaluation          Considered, but not appropriate at 
this time 
 
Daily Living Skills                              The Special Education teacher will 
help Gavin research Personal 
Assistants in the area of his chosen 
four year college. The Special 
Educator will also help him to 
develop appropriate skills to ask for 
assistance when needed.  
02/2012 
Adult Living                                        Gavin’s parents will help Gavin 
research various accessible living 
options.  
05/2012 
OTHER  Gavin will see a physical therapist 
two to three times a week.  
Two to three 
times each 
week 
TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
MIDDLE / SECONDARY TRANSITION 
 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page __8__ of _27__ 
 
Student ID Number 00000000000 
MEASURABLE POST SECONDARY TRAINING GOAL(S) (e.g., career and 
technical education, military service, on-the-job training, apprenticeship):   
Considered, but not appropriate at this time 
Describe how the student’s courses of study support attainment of this 
postsecondary goal: 
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______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
____________ 
 
Transition Activities/Services (including activities that link 
the student to adult services)   
Responsible 
Individual/ 
Describe 
Responsibilit
ies 
Date to be 
Completed 
Instruction                                           Considered, but not 
appropriate at this time  
  
Related Services                                                  Considered, but not 
appropriate at this time  
  
Community Experiences                    Considered, but not appropriate 
at this time  
  
Employment                                        Considered, but not 
appropriate at this time  
  
Functional Vocational Evaluation         Considered, but not appropriate 
at this time  
  
Daily Living Skills                             Considered, but not appropriate 
at this time  
  
Adult Living                                       Considered, but not appropriate 
at this time  
  
OTHER    
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
MIDDLE / SECONDARY TRANSITION 
 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page __9__ of _27__ 
 
Student ID Number 00000000000 
MEASURABLE INDEPENDENT LIVING/COMMUNITY PARTICIPATION 
GOAL(S):   
With the help of a Personal Assistant, Gavin will live independently in a dormitory setting 
at college.  
Describe how the student’s courses of study support attainment of this 
postsecondary goal: 
Gavin will complete all graduation requirements, enroll in a four year 
postsecondary school, and choose an accessible dormitory and Personal 
Assistant that will assist him in living independently. Through the help of his 
parents and educators, Gavin will develop the skills necessary to live on his 
own.  
Transition Activities/Services 
(including activities that link 
the student to adult services)   
Responsible Individual/ 
Describe Responsibilities 
Date to be 
Completed 
Instruction                                            With the help of his parents, Gavin will 
practice independent living skills (e.g., doing 
laundry, meal preparation, using assistive 
technologies for movement). 
05/2012 
Related Services                                                   With the help of his parents and Special 
Education teacher, Gavin will research 
Personal Assistants available in the area of 
his chosen postsecondary school, and begin 
to interview potential personal assistants.  
06/2012 
Community Experiences                     Gavin will tour his chosen dormitory, and 
(with the help of his parents) map out 
accessible routes through campus (e.g., from 
the dorm to class buildings).  
05/2012 
Employment                                         Considered, but not appropriate at this time  
Functional Vocational Evaluation          Considered, but not appropriate at this time  
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Daily Living Skills                              With the help of the Special Educator, Gavin 
will create a list of ways his disability 
impacts his daily living, and practice/develop 
strategies to help him overcome each impact.  
05/2012 
Adult Living                                        Gavin will participate in one to two 
community events in the area in which his 
postsecondary school is located prior to the 
start of college. 
09/2012 
OTHER  Gavin will contact his doctor to get a referral 
to a physical therapist in the area of his 
postsecondary school. 
05/2012 
 
 
  
Investigating Transition Process For Students With Special Needs                      60                                 
 
TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
MEASURABLE ANNUAL GOALS, PROGRESS REPORT 
 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page _10__ of _27__ 
 
Student ID Number 00000000000 
 
Area of Need: Language Arts 
 
# __1__ MEASURABLE ANNUAL GOAL:  
Gavin will pass language arts with 95% or better for the year. 
The IEP team considered the need for short-term objectives/benchmarks. 
     X  Short-term objectives/benchmarks are included for this goal. (Required for 
students participating in the VAAP) 
       Short-term objectives/benchmarks are not included for this goal. 
Does this annual goal help the student make progress toward a postsecondary goal?    X 
Yes      No 
If YES, which postsecondary goal? 
How will progress toward this annual goal be measured?  (check all that apply) 
_X__ Classroom 
Participation  
____ Checklist 
_X__ Class work 
_X__ Homework 
    ____ Observation 
__X_ Special Projects 
__X_ Tests and Quizzes 
__X_ Written Reports 
 
____ Criterion-referenced test:_________________________ 
____ Norm-referenced test:  ___________________________ 
____ Other:  _______________________________________ 
 
Progress on this goal will be reported to the parent or adult student using the following codes.  Attach comments 
using progress report comment form located in section two. 
 
Anticipated Date of 
Progress Report* 
12/01/2011 01/01/2012 02/01/2012 03/01/2012 04/01/2012 05/01/2012 
Actual Date of Progress 
Report 
      
Investigating Transition Process For Students With Special Needs                      61                                 
 
Progress Code        
SP -The student is making Sufficient Progress to 
achieve this annual goal within the duration of this 
IEP. 
 
 
IP -The student has demonstrated Insufficient Progress to 
meet this annual goal and may not achieve this goal within 
the   duration of this IEP. 
ES - The student demonstrates Emerging Skill but 
may not achieve this goal within the duration of this 
IEP. 
 
NI -The student has Not been provided Instruction on this 
goal. 
 
M -The student has Mastered this annual goal. 
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
SHORT TERM OBJECTIVES OR BENCHMARKS, as determined by IEP Team 
 (Required for students participating in the VAAP) 
 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page _11__ of _27__ 
 
Student ID Number 00000000000 
 
Goal # 1  Area of Need: Language Arts 
 
Short Term Objectives or Benchmarks, as needed 
Objective/Benchmark #1 
By January of 2012, Gavin will complete and turn in at least 85% of assignments given. 
 
Objective/Benchmark # 2 
By March of 2012, Gavin will complete and turn in at least 90% of assignments given. 
 
Objective/Benchmark # 3 
By May of 2012, Gavin will complete and turn in at least 95% of assignments given. 
 
Objective/Benchmark #___ 
 
  
Investigating Transition Process For Students With Special Needs                      63                                 
 
TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
MEASURABLE ANNUAL GOALS, PROGRESS REPORT 
 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page _12__ of __27_ 
 
Student ID Number 00000000000 
 
Area of Need: Self-Determination 
 
# __2__ MEASURABLE ANNUAL GOAL:  
By May of 2012, Gavin will effectively ask for assistance daily as evidenced by a student 
self-report system (e.g., checklist) and teacher observation. 
The IEP team considered the need for short-term objectives/benchmarks. 
     X  Short-term objectives/benchmarks are included for this goal. (Required for 
students participating in the VAAP) 
       Short-term objectives/benchmarks are not included for this goal. 
Does this annual goal help the student make progress toward a postsecondary goal?    X 
Yes      No 
If YES, which postsecondary goal? 
How will progress toward this annual goal be measured?  (check all that apply) 
____ Classroom 
Participation  
__X_ Checklist 
____ Class work 
____ Homework 
    ____ Observation 
____ Special Projects 
____ Tests and Quizzes 
____ Written Reports 
 
____ Criterion-referenced test:_________________________ 
____ Norm-referenced test:  ___________________________ 
____ Other:  _______________________________________ 
Progress on this goal will be reported to the parent or adult student using the following codes.  Attach comments 
using progress report comment form located in section two. 
 
Anticipated Date of 
Progress Report* 
12/01/2011 01/01/2012 02/01/2012 03/01/2012 04/01/2012 05/01/2012 
Actual Date of Progress 
Report 
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Progress Code        
SP -The student is making Sufficient Progress to 
achieve this annual goal within the duration of this 
IEP. 
 
 
IP -The student has demonstrated Insufficient Progress to 
meet this annual goal and may not achieve this goal within 
the   duration of this IEP. 
ES - The student demonstrates Emerging Skill but 
may not achieve this goal within the duration of this 
IEP. 
 
NI -The student has Not been provided Instruction on this 
goal. 
 
M -The student has Mastered this annual goal. 
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
SHORT TERM OBJECTIVES OR BENCHMARKS, as determined by IEP Team 
 (Required for students participating in the VAAP) 
 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page _13__ of _27__ 
 
Student ID Number 00000000000 
 
Goal # 2  Area of Need: Self-Determination 
 
Short Term Objectives or Benchmarks, as needed 
Objective/Benchmark #1 
By January of 2012, Gavin will have created or selected a self-monitoring system to use 
to appropriately ask for help. 
 
Objective/Benchmark # 2 
By March of 2012, Gavin will effectively ask for assistance using the self-monitoring 
system in three out of four role plays. 
 
Objective/Benchmark # 3 
By May of 2012, Gavin will ask for assistance at least two to three times per week as 
recorded using the self-monitoring system. 
 
Objective/Benchmark #___ 
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
SERVICES – LEAST RESTRICTIVE ENVIRONMENT – PLACEMENT 
ACCOMMODATIONS/MODIFICATIONS 
 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page _14__ of __27_ 
 
Student ID Number 00000000000 
 
This student will be provided access to general education classes, special education 
classes, other school services and activities including nonacademic activities and 
extracurricular activities, and education related settings: 
___ with no accommodations/modifications 
_X_ with the following accommodations/modifications 
Accommodations/modifications provided as part of the instructional and 
testing/assessment process will allow the student equal opportunity to access the 
curriculum and demonstrate achievement. Accommodations/modifications also provide 
access to nonacademic and extracurricular activities and educationally related settings. 
Accommodations/modifications based solely on the potential to enhance performance 
beyond providing equal access are inappropriate. 
Accommodations may be in, but not limited to, the areas of time, scheduling, setting, 
presentation and response. The impact of any modifications listed should be discussed. 
ACCOMMODATIONS/MODIFICATIONS (list, as appropriate) 
Accommodation(s)/Modificatio
n(s) 
Frequenc
y 
Locatio
n 
(name 
of 
school 
*) 
Instruction
al Setting 
Duration  
m/d/y to 
m/d/y 
Multiple Test Sessions As 
Needed 
X High 
School 
All Classes 11/20/201
1-
05/30/201
2 
Test Breaks  As 
Needed 
X High 
School 
All Classes 11/20/201
1-
05/30/201
2 
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Extended Time As 
Needed 
X High 
School 
All Classes 11/20/201
1-
05/30/201
2 
Test Questions Read Aloud As 
Needed 
X High 
School 
All Classes 11/20/201
1-
05/30/201
2 
Scribe As 
Needed 
X High 
School 
All Classes 11/20/201
1-
05/30/201
2 
Calculator As 
Needed 
X High 
School 
All Classes 11/20/201
1-
05/30/201
2 
 
* IEP teams are required to identify the specific school site (public or private) when the 
parent expresses concerns about the location of the services or refuses the proposed 
site. A listing of more than one anticipated location is permissible, if the parents do not 
indicate that they will object to any particular school or state that the team should 
identify a single school. 
Additional Supports for School Personnel: (Describe supports such as equipment, 
consultation, or training for school staff to meet the unique needs for the student):  
Educators will continue to setup their classroom to ensure there is space for Gavin’s 
wheelchair, and that there are clear pathways large enough for the wheelchair to pass through 
(e.g., there should be a clear, wide pathway from Gavin’s workspace to the door should he need 
to exit quickly). Educators will monitor Gavin’s progress in the classroom; allowing him the 
accommodations above as needed.  
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
SERVICES – LEAST RESTRICTIVE ENVIRONMENT – PLACEMENT, Continued 
PARTICIPATION IN THE STATE ACCOUNTABILITY/ASSESSMENT SYSTEM 
 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page _15__ of _27__ 
 
Student ID Number 00000000000 
 
This student’s participation in state assessments must be discussed annually. During 
the duration of this IEP: 
 
Will the student be at a grade level or enrolled in a course for which 
the student must participate in a state assessment?  If yes, continue 
to next question. 
 
Yes   
 
Based on the Present Level of Academic Achievement and Functional 
Performance, is this student being considered for participation in the 
Virginia Alternate Assessment Program (VAAP), which is based on 
Aligned Standards of Learning?  If yes, complete the “VAAP 
Participation Criteria”. 
 
No 
 
Does the student meet the VAAP participation criteria?  If yes, refer to 
the Aligned Standards of Learning for development of  annual goals 
and short-term objectives or benchmarks 
. 
No 
 
Based on the Present Level of Academic Achievement and Functional 
Performance, is this student being considered for participation in the 
Virginia Substitute Evaluation Program (VSEP)?  If yes, complete the 
“VSEP Participation Criteria” for each content considered. 
 
No 
 No 
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Does the student meet the “VSEP participation criteria”?  If yes, 
determine for specific content area 
. 
 
Based on the Present Level of Academic Achievement and Functional 
Performance, is this student being considered for participation in the 
Virginia Grade Level Alternative (VGLA)?  If yes, complete the “VGLA 
Participation Criteria” for each content considered 
. 
No 
 
Does the student meet the “VGLA participation criteria”?  If yes, 
determine for specific content area. 
 
No 
 
If “yes” to any of the above, check the assessment(s) chosen and attach (or 
maintain in student’s educational record) the assessment page(s), which will 
document how the student will participate in Virginia’s accountability system and 
any needed accommodations and/or modifications. 
X  State Assessments:      
_X_ SOL Assessments and retake (SOL)   X Reading   Math  Science  
History/Social Science X Writing 
___ Virginia Substitute Evaluation Program* (VSEP)    Reading   Math  Science  
History/Social Science  Writing 
___ Virginia Grade Level Alternative* (VGLA)    Reading   Math  Science  
History/Social Science  Writing 
___ Virginia Alternate Assessment Program** (VAAP) 
___ Other State Approved Substitute(s):  ______________________________   
  *    Refer to Procedures for Determining Participation in the Assessment Component of 
Virginia’s Accountability System   
      and the Procedural Manuals for VSEP and/or VGLA.   
**  Refer to Virginia Alternate Assessment Program (VAAP) Participation Criteria and 
Procedural Manual. 
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
PARTICIPATION IN THE STATE ACCOUNTABILITY/ASSESSMENT SYSTEM 
(continued) 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page _16__ of __27_ 
Student ID Number 00000000000 
 
PARTICIPATION IN STATEWIDE ASSESSMENTS 
 
Test 
Assessment Type* 
(SOL, VGLA, VSEP, VAAP, or  
Board of Education Approved Substitute) 
 
Accommodation
s** 
 
If yes, list 
accommodation(s) 
Reading 
 
X  SOL 
 
 Not Enrolled in Course w/ EOC Assessment 
Yes 
Multiple Test Sessions, 
Test Breaks, Extended 
Time, Test Questions 
Read Aloud, Scribe 
Math 
 
 __________________________________________ 
 
X Not Enrolled in Course w/ EOC Assessment 
Yes  No 
 
Science 
 
 __________________________________________ 
 
X Not Enrolled in Course w/ EOC Assessment 
Yes  No 
 
History/
SS 
 
 __________________________________________ 
 
X Not Enrolled in Course w/ EOC Assessment 
Yes  No 
 
Writing 
 
X   SOL 
 
 Not Enrolled in Course w/ EOC Assessment 
Yes 
Multiple Test Sessions, 
Test Breaks, Extended 
Time, Test Questions 
Read Aloud, Scribe 
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*    An IEP team may not exempt a student from participation in a content area 
assessment, only determine how the student will be assessed. 
 
** Accommodation(s) must be based upon those the student generally uses during 
classroom instruction and assessment. For   
     the accommodations that may be considered, refer to 
“Accommodations/Modifications” page of the IEP. 
 
EXPLANATION FOR NON-PARTICIPATION IN REGULAR STATE ASSESSMENTS  
 
If an IEP team determines that a student must take an alternate assessment instead of 
a regular state assessment, explain in the space below why the student cannot 
participate in this regular assessment; why the particular assessment selected is 
appropriate for the student, including that the student meets the criteria for the 
alternate assessment; and how the student’s nonparticipation in the regular 
assessment will impact the child’s promotion, graduation with a modified standard, 
standard, or advanced studies diploma; or other matters.  Refer to the VDOE’s 
Procedures for Participation of  Students with Disabilities in Virginia’s Accountability 
System for guidance. 
 Alternate/Alternative Participation Criteria is attached or maintained in the student’s 
educational record 
______________________________________________________________________________________
______________________________________________________________________________________
______________________________________________________________________________________
______________________________________________________________________________________
________________________________________________________ 
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
SERVICES – LEAST RESTRICTIVE ENVIRONMENT – PLACEMENT, Continued 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page _17__ of __27_ 
 
Student ID Number 00000000000 
 
Least Restrictive Environment (LRE) 
When discussing the least restrictive environment and placement options, the following 
must be considered: 
 To the maximum extent appropriate, the student is educated with children without 
disabilities. 
 Special classes, separate schooling or other removal of the student from the regular 
educational environment occurs only when the nature or severity of the disability is 
such that education in regular classes with the use of supplementary aids and 
services cannot be achieved satisfactorily. 
 The student’s placement should be as close as possible to the child’s home and 
unless the IEP of the student with a disability requires some other arrangement, the 
student is educated in the school that he or she would attend if he or she did not 
have a disability. 
 In selecting the LRE, consideration is given to any potential harmful effect on the 
student or on the quality of services that he/she needs. 
 The student with a disability shall be served in a program with age-appropriate peers 
unless it can be shown that for a particular student with a disability, the alternative 
placement is appropriate as documented by the IEP. 
 
Free Appropriate Public Education (FAPE) 
When discussing FAPE for this student, it is important for the IEP team to remember 
that FAPE may include, as appropriate: 
 Educational Programs and 
Services 
 Proper Functioning of 
Hearing Aids 
 Assistive Technology 
 Transportation 
 
 Nonacademic and Extracurricular 
Services and Activities 
 Physical Education 
 Extended School Year Services 
 Length of School Day 
 
SERVICES: Identify the service(s), including frequency, duration and location, that will 
be provided to or on behalf of the student in order for the student to receive a free 
appropriate public education. These services are the special education services and as 
necessary, the related services, supplementary aids and services based on peer-
reviewed research to the extent practicable, assistive technology, supports for 
personnel*, accommodations and/or modifications* and extended school year services* 
the student will receive that will address area(s) of need as identified by the IEP team. 
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Address any needed transportation and physical education services including 
accommodations and/or modifications. 
 
Service(s) Frequency Location 
(name of 
school **) 
Instructional 
Setting 
Duration 
m/d/y to 
m/d/y 
AVID Sessions 60 minutes a 
day 
X High 
School 
Self-
Contained 
Class 
11/20/2011-
05/30/2012 
One-on-One Aide  420 minutes 
a day (1st 
Period) 
X High 
School 
General 
Education 
Class 
11/20/2011-
05/30/2012 
 
Extended School Year Services: (see attached summary sheet as a means to document 
discussion) 
     The IEP team determined that the student needs ESY services.  
   X  The IEP team determined that the student does not need ESY services. Describe. 
  Gavin does not need ESY to complete course requirements for graduation.  
 
* These services are listed on the “Accommodations/Modifications” page and “Extended School 
Year Services” page, as needed. 
** IEP teams are required to identify the specific school site (public or private) when the parent 
expresses concerns about the location of the services or refuses the proposed site. A listing of 
more than one anticipated location is permissible, if the parents do not indicate that they will 
object to any particular school or state that the team should identify a single school. 
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
SERVICES – LEAST RESTRICTIVE ENVIRONMENT – PLACEMENT, Continued 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page _18__ of _27__ 
Student ID Number 00000000000 
 
PLACEMENT 
No single model for the delivery of services to any population or category of children 
with disabilities is acceptable for meeting the requirement for a continuum of 
alternative placements.  All placement decisions shall be based on the individual needs 
of each student.  The team may consider placement options in conjunction with 
discussing any needed supplementary aids and services, 
accommodations/modifications, assistive technology, and supports for school 
personnel. In considering the placement continuum options, check those the team 
discussed. Then, describe the placement selected in the PLACEMENT DECISION 
section below. Determination of the Least Restrictive Environment (LRE) and placement 
may be one or a combination of options along the continuum. 
Placement Continuum Options Considered (check all that have been considered): 
Services provided in: 
_X_ general education class(es) 
___ special class(es) 
___ special education day school 
___ state special education program / school 
___ residential facility 
___ home-based 
___ hospital  
_X_ other (describe): AVID classroom (Also: gifted education classroom) 
PLACEMENT DECISION: With the help of a one-on-one aide, Gavin will spend most of 
his day in the general education classroom. Gavin will receive 60 minutes of 
postsecondary education training daily in the AVID classroom. Gavin will continue to 
participate in activities in the gifted education classroom when they are offered.  
Based upon identified services and the consideration of least restrictive environment 
(LRE) and placement continuum options, describe in the space below the placement. 
Additionally, summarize the discussions and decision around LRE and placement. This 
must include an explanation of why the student will not be participating with students 
without disabilities in the general education class(es), programs, and activities. Attach 
additional pages as needed.  
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Explanation of Placement Decision:  
General Education Classes: Gavin performs on or above grade level with 
accommodations.  
AVID Classroom: Gavin is developing the tools necessary to succeed at the 
postsecondary level. 
(Gifted Education Classroom: Gavin will continue to receive education in the gifted 
education classroom.) 
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
PRIOR NOTICE AND PARENT CONSENT 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page _19__ of _27_ 
Student ID Number 00000000000 
 
PRIOR NOTICE 
The school division proposes to implement this IEP. This proposed IEP will 
allow the student to receive a free appropriate public education in the least 
restrictive environment. This decision is based upon a review of current records, 
current assessments and the student’s performance as documented in the 
Present Level of Academic Achievement and Functional Performance. Other 
options considered, if any, and the reason(s) for rejection is attached, or can be 
found in the Placement Decision section of this IEP. Additionally, other factors, 
if any that are relevant to this proposal are attached. Parent and adult student 
rights are explained in the Procedural Safeguards. If you, the parent(s) and 
adult student, need another copy of the Procedural Safeguards or need 
assistance in understanding this information please contact Special Educator 
Suzie Korinek at (XXX)-XXX-XXXX or e-mail skorinek@xxxx.xx.xx. 
GEG , REJ Parent(s) initials here indicate that the parent(s) has read the above prior 
notice and attachments, if any, before giving permission to implement this IEP. 
PARENT/ADULT STUDENT CONSENT: Indicate your response by checking the 
appropriate space and sign below. 
 X  I give permission to implement this IEP. 
___ I do not give permission to implement this IEP. 
 
Jenny Gonzalez , R Evelyn Jessie , Gavin Gonzalez    11/30/2011 
Parent Signature or Adult Student Signature (if appropriate)  Date 
TRANSFER OF RIGHTS AT THE AGE OF MAJORITY (age 18): 
Indicate the date that the student and parent were informed of the transfer of 
parental rights under IDEA to the adult student at the age of 18. This must occur at 
least one year prior to the age of 18. 
 
 
 
_____________________                ___________________________________________________ 
Date                                                  School Official Signature 
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I was informed of the parental rights under IDEA and that these rights transfer to me 
at age 18. 
 
 
 
_____________________              ___________________________________________________ 
Date                                                Student Signature 
 
I was informed of the parental rights under IDEA that transfer to my child at age 18. 
 
 
 
_____________________             ___________________________________________________ 
Date                                               Parent Signature 
 
Investigating Transition Process For Students With Special Needs                      78                                 
 
TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
PROCESS CHECKLIST 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page _20__ of _27__ 
Student ID Number 00000000000 
 
X   Meeting Notices sent to parent, student, and agency representatives, 
as appropriate 
X   Acquire written consent from parent or age of majority student for an 
agency representative attend the IEP meeting 
X   Welcome and introductions of team members 
X   Review purpose of meeting 
X   Review meeting agenda 
X   Review rights and procedural safeguards pertaining to special 
education and the IEP meeting 
X   Review of special factors to be considered by the IEP team   
X   Develop Present Level of Academic Achievement and Functional 
Performance 
X   Determine postsecondary goals; based upon age appropriate transition 
assessment 
X   Determine if Virginia Alternate Assessment Program (VAAP) is a 
consideration   
(VAAP Participation Criteria must be completed to make this decision.) 
X   Discuss school graduation/exit and secondary transition status 
X   Determine postsecondary goals and transition services (beginning no 
later than the year student turns age 14, or younger) 
X   Develop measurable annual goals (Discuss progress report on previous 
annual goals, as needed.) 
X   Determine progress report schedule 
X   Document that the IEP team considered the need for short-term 
objectives or benchmarks for students other than those who take alternate 
assessments aligned to alternate achievement standards 
X   Develop short-term objectives or benchmarks for the annual goals, as 
needed 
X   Determine any needed accommodations and/or modifications in 
instruction and assessment 
X   Determine participation in state and division-wide assessments 
X   Determine services and placement 
X   Determine if student needs ESY services 
X   Review any requests proposed and/or refused 
X   Provide prior written notice and obtain parental (or adult student) 
consent 
X   Identify how staff will be informed of their responsibilities for 
implementation of the IEP 
X   If the student will be leaving FAPE; provide a Summary of Performance 
Investigating Transition Process For Students With Special Needs                      79                                 
 
TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
Summary of Performance 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page _21_ of _27_ 
Student ID Number 00000000000 
Section I: Summary of Academic Achievement 
The following is a summary of the student’s academic achievement. Data from the 
following could be used in development of this summary: transcripts, report cards, 
reports of standardized test results and reports of progress toward meeting IEP goals. 
(Any attachments must be summarized in the appropriate section below.) 
Gavin will have met graduation requirements and will receive his advanced high school 
diploma on 6/10/2012. Gavin currently has a 3.87 GPA, and has either met or 
exceeded the standards of learning in each of the content area classes.   Gavin was first 
diagnosed with Cerebral Palsy at age 3, and has needed a wheel chair since the age of 
5. Due to the Cerebral Palsy, Gavin experiences muscle tightness and spasms as well as 
involuntary movement on a regular basis and has difficulty with gross and fine motor 
skills. These characteristics are more exaggerated on his right side, which make writing 
and typing challenging. Gavin visits a physical therapist three times a week to help him 
manage the impacts of his disability. His personal assistant helps Gavin complete daily 
tasks. 
Gavin participated in both the PSAT's and SAT's with accommodations that included:  
extended time, tests read, and frequent breaks.  Gavin’s SAT writing score was 550.  
His math score was 789 and his reading score 600. 
Section II: Summary of Functional Performance 
The following information is a summary of the student’s functional performance, i.e., 
life/community access skills and vocational skills, essential 
accommodations/modifications and/or assistive technology that may have been utilized 
in accessing the high school environment. 
Gavin is currently employed within the community at the library at Bruton Hieghts and 
volunteers tutoring his peers.  He has obtained his own bank account and is saving 
money to buy an i-phone.  At the library his co-workers and employer describe him as a 
hard worker that is always prompt.  He is also very good at talking with costumers and 
helping them when needed.  He participates in wheelchair basketball tournaments and 
really enjoys playing.  Gavin has recently started cooking meals himself and has 
expressed an interest in cooking.  Gavin plans on attending George Mason University 
next year and live in the dorms.  Gavin would like to major in math, history, or 
computer science. 
Section III: Recommendations to Assist the Student in Meeting Postsecondary Goals 
The following are suggestions for accommodations to enhance access to the following 
post-high school environments.  
Education: 
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Gavin plans on attending a four year university next year.   His top choice is George 
Masson University. The following accommodations for post secondary education are 
suggested: 
*  use of a laptop to complete written tasks 
*  use of a pen that can record lectures 
*  multiple testing sessions 
*  test breaks 
*  a scribe as needed 
Employment: 
Gavin will continue to be employed at the library at Bruton Heights museum through 
the summer.  At this time Gavin does not plan on working when he is away at school.  
Gavin would like to take at least one year to concentrate on his studies and adjust to 
the change.  When Gavin graduates from college, he would like to obtain a job that will 
allow him to use his math, history or computer science skills.  Gavin has done some 
research into the different jobs that would utilize these skills and hopes that his college 
courses will provide him with a more concrete vision. 
Independent Living Skills (Optional) 
Gavin will be able to live independently with the help of a personal assistant.  Next year 
Gavin would like to live in the Dormitories with his peers.  
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
IEP Meeting Notice 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page _22_ of _27_ 
 
Student ID Number 00000000000 
X School Division 
IEP MEETING NOTICE 
 
 
Date: 10/01/2011 
 
To: Jenny Gonzalez & Evelyn Jessie and Gavin Gonzalez  
               Parent(s)/Adult Student                                                             Student  (if appropriate 
or if transition will be discussed) 
 
You are invited to attend an IEP meeting regarding  Gavin Gonzalez.  
                                                                                    Student’s Name 
 
PURPOSE OF MEETING (check all that apply): 
 
 IEP Development or Review 
 IEP Amendment 
    X Transition: Postsecondary Goals, Transition Services 
 Manifestation Determination 
 Other: 
_______________________________________________________
_________________________  
 
 
The meeting has been 
scheduled for: 11/20/2011  11 A.M.   
X High School, 
Conference Room 
                                                                                  Date                             Time                                   
Location 
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Meetings are scheduled at a mutually agreed upon place and time by you and 
the school division.  If you are unable to attend this meeting you may request 
participation through other means.  If you are unable to attend this meeting, 
please contact: 
Suzie Korinek  Special Education Teacher  (XXX)-XXX-XXXX 
IEP Case Manager         Title       Phone 
You and the school division may invite individuals to participate in the IEP 
team meeting who have knowledge or expertise about the student’s 
educational needs.  The determination of the knowledge or special expertise 
shall be made by the party who invited the individual. If the division intends to 
invite a representative of an agency that is likely to be responsible for 
providing or paying for transition services to the IEP meeting, written consent 
of the parent or adult student is required.   
Below is a list of the participants (by name or position) the division will be 
inviting to attend the IEP meeting:   
Suzie Korinek       Special Educator 
Don Donaldson       General Educator, 
Math 
Elizabeth Johnson      General Educator, Reading 
Ralph Laurel       School Principal 
Del Simpson       Physical Education Teacher 
Isabel Jackson       School Nurse 
Laurie Thompson       Physical Therapist 
Terri Morgan       One-on-One Aide 
Gerry Donovan       Transition Specialist 
Tommy Jones       School Psychologist 
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
Course of Study 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page _23_ of _27__ 
Student ID Number 00000000000 
 
COURSE OF STUDY 
 
NAME:  GAVIN GONZALEZ      GRADE: 12TH  YEAR: 
2011-2012 
 
SUBJECT BOOKS AND MATERIALS 
CURREN
T 
GRADE NOTES 
Math:  
AP Calculus 
BC 
1 Text (accessible on Kindle), Laptop 
(note taking), Wireless Printer (print in 
class assignments) 
A Gavin performs very 
well in math and often 
helps his peers. 
Social Studies: 
AP US History 
 
1 Text (accessible on Kindle), Laptop 
(note taking), Wireless Printer (print in 
class assignments) 
A Gavin performs very 
well in history and 
often helps his peers. 
Science: 
AP 
Environmental 
Science 
1 Text (accessible on Kindle), Laptop 
(note taking), Wireless Printer (print in 
class assignments) 
B Gavin performs well in 
science. However, he 
often becomes tired 
toward the end of 
each class period, and 
struggles to complete 
work.  
Language Arts: 
English 12 
1 Text and 3 Novels (accessible on 
Kindle), Laptop (note taking and for 
writing assignments), Wireless Printer 
(print in class assignments) 
B Gavin has great ideas, 
but difficulty with 
written expression 
despite 
accommodations. He 
often becomes tired 
and frustrated when 
asked to write longer 
assignments. Gavin 
enjoys reading.  
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Elective:  
Computer 
Science 201 
Laptop (note taking and completing class 
assignments), Wireless Printer (print in 
class assignments) 
A Gavin is always eager 
to work with 
computers. He is very 
good at using 
databases and online 
software. 
 
Diploma Type: Advanced Diploma
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
Agency Linkages 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page _24_ of _27_ 
Student ID Number 00000000000 
ENDependence Center of Northern Virginia, Inc. 
Description: This non-profit organization is a community-based resource and advocacy 
center that is managed by and for people with disabilities. It promotes independent 
living and equal access. 
Services Offered: Peer Counseling Services, Advocacy and Outreach Services, 
Independent Living Skills Training, Information and Referral Services, Personal 
Assistant Services, Support Group Services, Services for Deaf and Hard of Hearing, 
Travel Training Program 
Contact Information:   
ENDependence Center of Northern Virginia, Inc. 
2300 Clarendon Blvd., Suite 305 
Courthouse Plaza II 
Arlington, Virginia 22201 
Telephone: (703)-525-3268 
Fax: (703)-525-3585 
E-mail: info@ecnv.org 
Website: http://www.ecnv.org/ 
Eligibility for Services: Independent living services are provided to persons with 
disabilities who reside in Northern Virginia while community services are available to 
any interested party.  
Cost of Services: Most services are offered free of charge, but individuals should 
contact a staff member for specific information regarding services. To support the 
organization’s mission, individuals may become members. Membership fees and 
contributions are tax deductible and used to fund services (individual dues are 
$15/year, family dues are $25/year, and associate dues for persons under 18 are 
$5/year). 
Cerebral Palsy of Virginia 
Description: This non-profit organization serves children and adults with Cerebral 
Palsy and other Developmental Disabilities. 
Services Offered: Advocacy, Assistive Technology Center (over 200 pieces of AT 
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equipment, adaptive toys, communication devices, computer software programs, and 
books are available for loan to consumers and families), Information and Referral 
(provide information regarding accessible housing, education and IEPs, Medicaid 
coverage, parent to parent support, recreation activities, respitality, and transportation) 
Contact Information:   
Cerebral Palsy of Virginia 
5825 Arrowhead Drive, Suite 201 
Virginia Beach, Virginia 23462 
Telephone: (757)-497-7474 
Fax: (757)-497-0868 
E-mail: michelle@cerebralpalsyofvirginia.org  
Website: 
http://www.cerebralpalsyofvirginia.org/index.html 
Eligibility for Services: Services are provided to individuals and families of individuals 
with Cerebral Palsy, Down Syndrome, Autism, Muscular Dystrophy, Intellectual 
Disabilities, Learning Disabilities, and those with Hearing, Speech, and Visual 
Impairments.  
Cost of Services: Services are free (though help fundraising for the organization is 
welcome).  
TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
COVER PAGE – MEDICAID ELIGIBLE STUDENTS 
 
Student Name Gavin Gonzalez     Page _25_ of _27_ 
 
Student ID Number 00000000000   Grade 12 
 
DOB 01/05/1995   Age* 16   Disabilities Orthopedic 
Impairment (Cerebral Palsy) 
 
Parent Name Evelyn Jessie & Jenny Gonzalez  
 
Home Address XXXX Griffin Lane     Phone # (H) (XXX)-
XXX-XXXX 
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            Williamsburg, VA 23188     Phone # (W) (XXX)-XXX-
XXXX 
 
Date of Transition IEP 
meeting…………………...………………………………….....……..………….. 11 /  20   / 2011 
 
Date parent notified of Transition IEP 
meeting…………………………………………...…………….… 10  /  01  / 2011 
 
Date student notified of Transition IEP 
meeting……………..…………………...……………………..…10  /  01  / 2011 
 
This Transition IEP will be reviewed no later than 
………..………………………..……….……………. N/A 
 
Most recent eligibility 
date…………………………….…………………………………….……………..11  /  20  / 2010 
 
Next re-evaluation, including eligibility, must occur before 
………....………………..…..……………… N/A 
 
Copy of IEP given to parent/student by (Name) Special Educator Korinek On (Date) 11  
/  30  / 2011 
 
IEP Teacher/Manager Mrs. Suzie Korinek  Phone Number (XXX)-XXX-XXXX 
 
PARTICIPANTS INVOLVED: 
The list below indicates that the individual participated in the development of this IEP 
and the placement decision; it does not authorize consent. Parent or student (age 18 or 
older) consent is indicated on the “ Prior Notice” page. 
NAME OF PARTICIPANT      POSITION 
Gavin Gonzalez       Student 
Jenny Gonzalez       Parent 
Evelyn Jessie       Parent 
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Suzie Korinek       Special Educator 
Don Donaldson       General Educator, 
Math 
Elizabeth Johnson      General Educator, Reading 
Ralph Laurel       School Principal 
Del Simpson       Physical Education Teacher 
Isabel Jackson       School Nurse 
Laurie Thompson       Physical Therapist 
Terri Morgan       One-on-One Aide 
Gerry Donovan       Transition Specialist  
Tommy Jones       School Psychologist 
For Medicaid Eligible Students Only – Required for Billable Services 
 
Physician Name ___________________________________________        ICD9 Code  
______________________________ 
 
Phone (______) __________________                           Medicaid Discharge Plan/Disposition 
__________________________ 
 
 
* The student and parent must be informed at least one year prior to turning 18 that the 
IDEA procedural safeguards (rights) transfer to the student at age 18 and be provided with 
an explanation of those procedural safeguards.  
Date informed _____/_____/_____        Student Initials   ______________    Parent 
Initials ______________  
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TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
Parental Consent for Billing Public Insurance Language 
Student Name Gavin Gonzalez  Date 11  /  20  / 2011  Page _26__ of _27___ 
Student ID Number 00000000000 
PARENTAL CONSENT FOR BILLING PUBLIC INSURANCE LANGUAGE 
FOR THE IEP or IEP AMENDMENT 
For Medicaid or FAMIS (Family Access to Medical Insurance Securities) 
Insured Only 
Consent to Release Information:  I consent for ______________________(LEA) to 
release information about my child’s participation in services billed to Medicaid 
to participating physicians, other health care providers, the Department of 
Medical Assistance Services, and any Department of Medical Assistance 
Services billing agents, and any LEA billing agent as necessary to process 
Medicaid claims for reimbursement Medicaid covered health-related services 
and the evaluations for services outlined in the IEP. 
Procedural Safeguard: I understand my right to deny consent for the school 
system to access my child's Medicaid coverage to seek reimbursement for the 
health-related services provided will not affect delivery of these services to my 
child.  I understand that my permission is voluntary and may be revoked at 
anytime. I also understand that I have the right to request a copy of the records 
disclosed. 
X   I give consent for claims to be submitted to the State Medicaid Agency, 
as described above, for the  services outlined in the Individualized 
Education Program (IEP), including duration and frequency  and/or 
evaluations for IEP services.  
   I do not give consent 
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 TRANSITION INDIVIDUALIZED EDUCATION PROGRAM (IEP) 
PRIOR NOTICE 
Student Name Gavin Gonzalez  Date 10  /  01  / 2011  Page _27__ of _27__ 
Student ID Number 00000000000 
 
Describe the action that the school division proposes or refuses to take: (Required upon 
graduation with a standard or advanced diploma) 
It is time for Gavin’s annual Individualized Education Program review. The school 
proposes to meet to develop a transition plan with and for Gavin. This plan will specify a 
coordinated set of activities to help Gavin succeed as he transitions from high school to a 
postsecondary school environment. 
Explanation of why the school division is proposing or refusing to take action: 
Gavin will graduate with an advanced diploma in 2012, and plans to transition to a 
postsecondary school environment. 
Description of each evaluation procedure, assessment, record or report the school 
division used in deciding to propose or refuse the action: 
Gavin is over the age of 14, so he is entitled to a transition Individualized Education 
Program (IEP). Also, Gavin’s records indicate that he is completing the coursework 
necessary to graduate in May of 2012. 
Description of any other choices that the Individualized Education Program (IEP) team 
considered and the reasons why those choices were rejected: 
Not Applicable  
Description of other reasons or other factors relevant as to why the school division 
proposed or refused the action: 
Not Applicable  
Resources for the parent to contact for help in understanding the Individuals with 
Disabilities Education Act (IDEA) and the related federal and Virginia Regulations: 
Parents may contact X High School Special Educator Suzie Korinek at (XXX)-XXX-XXXX 
regarding federal legislation and regulations. The Hampton-Newport News Community 
Service Board (757-788-0300) or Cerebral Palsy of Virginia (757-497-7474) may also 
provide assistance as needed.  
If this notice is not the initial referral for evaluation, document when the parent was 
provided a copy of the procedural safeguards and how a copy maybe obtained, if the 
parent requests an additional copy: 
This is the initial referral. 
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“Transfer of Rights” Discussion 
 Virginia law protects the rights of parents to make decisions (including 
educational decisions), in the best interests of their children, until a student 
reaches the age of 18 (the “age of majority”). At 18, a student is considered an 
adult presumed capable of their own decision-making. Gavin is a 16 year old 
graduating senior. He would benefit more from a discussion regarding his rights 
as a college student and employee (post-high school) with a disability (e.g., a 
discussion introducing or reviewing the Americans with Disabilities Act) than a 
“Transfer of Rights” discussion. 
Eligibility for Social Security Disability Benefits 
 Section 11.07 of the Social Security Administration’s “Blue Book” of 
disabilities reveals that an individual with Cerebral Palsy may qualify for 
disability benefits if they have an IQ of 70 or less, abnormal behavior patterns, 
significant interference in communication due to speech, hearing, or visual 
defect, or disorganization of motor function. Gavin’s limited motor abilities 
provide a case for the attainment of Social Security disability benefits (meaning 
that he may be found eligible, and therefore entitled to benefits). Gavin may 
choose to apply for these benefits online 
(http://www.ssa.gov/pgm/disability.htm). Gavin may also want to consult 
agencies like Cerebral Palsy of Virginia to ensure he is creating the best case for 
himself to receive benefits. Once Gavin joins the workforce (should his earnings 
average more than a certain amount each month), he may no longer be eligible 
for the same benefits.   
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Chapter 2 
Transition 
Assessments 
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 This chapter is a collection of various transition assessments that 
will help individuals with disabilities decide what type of 
education/training they would like to receive, what kind of 
employment/career they would like to go into, as well as what 
independent living options they are interested in.  These transition 
assessments will also help individuals to focus on what style of housing 
they lean towards along with what category of recreation and leisure 
activities they would like to be involved in. 
 In the following pages there are examples of transition 
assessments that will glean information from the individual with a 
disability such as independent living, employment, and 
education/training.  Some of the transition assessments cover all three 
areas.  The first transition assessment covers only independent living 
information.  The next four transition assessments cover employment 
only.  The last four transition assessments cover all three areas; 
independent living, employment, and education/training.  If the following 
transition assessments are not applicable to your situation, go to the 
Transition Assessment Matrix web site for many more choices. 
http://www.iidc.indiana.edu/styles/iidc/defiles/cclc/transition_matrix/
transition_matrix.html 
The transition assessments begin on the next page.  There is one 
per page to make it easier for copying. 
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Chapter 3 
Education 
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Disability.gov’s Guide to Housing 
Disability.gov 
This guide has information about government agencies and organizations 
that can help you find education/training for employment.  There is 
information about: 
 Work based learning. 
 School to work transition for students with disabilities. 
 Transition resources for students. 
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Easter Seals ARC of Northeast Indiana 
4919 Coldwater Rd 
Fort Wayne, IN 46825  
Phone: (260)456-4534 
Fax: (260)745-5200 
Primary Contact: Donna K. Elbrecht 
CEO: Donna Elbrecht 
www.easterseals.com 
Employment and Training 
Employment is a significant part of independence, and Easter Seals Arc 
is committed to helping clients who are willing and able to work find and 
keep jobs. Clients will receive assistance in: 
 Developing basic job skills. 
 Writing Resumes 
 Preparing for interviews. 
 Searching for jobs. 
 Adjusting to the workplace. 
 Individuals with participate in activities such as volunteer projects and 
job shadowing to help clients develop skills and explore opportunities.  
Programs and services include: 
Information is continued on the next page. 
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 Community Employment (including Vocational 
Rehabilitation) 
 JET, job education and training in partnership with 
Northeast Indiana Works, The Literacy Alliance, and Ivy Tech 
Corporate College 
 Projects Drive Group, a day program with paid work 
opportunities 
 Enclaves small groups of clients working at area businesses 
For further information on any of our services, please contact Sue 
Christman, our consumer development specialist, 
at schristm@esarc.org or 260.456.4534 ext. 271. 
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Goodwill Industries of Northeast Indiana Corporate Campus 
1516 Magnavox Way 
Fort Wayne, Indiana 46804 
(260) 478-7617 
www.goodwill.org 
Retail Training 
 Goodwill's Retail Training Program is a five week course that follows the 
National Retail Federation's program.  Through the use of classroom 
activities and a paid internship, students will learn various skills 
including: 
 Demonstrating accurate cash handling 
 Providing excellent customer service 
 Selling and promote products 
 Protecting company assets 
 Monitoring inventory 
 Dressing professionally 
 Acing an interview 
 Finding and keep a job 
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Ivy Tech Community College of Indiana 
3800 N Anthony Blvd. 
Fort Wayne, IN 46805 
(260) 482-9171 
https://www.ivytech 
Ivy Tech offers disability support for a number of disabilities including 
but not limited to: 
 Physical and Medical 
 Psychological and Psychiatric 
 ADHD and ADD 
 Hearing 
 Vision 
 Learning 
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IPFW Bridges to Education and Careers 
Neff Hall, Room B50T 
2101 East Coliseum Boulevard 
Fort Wayne, Indiana 46805 
260-481-6592 
yuhaszs@ipfw.edu 
Bridges to Education and Careers at IPFW is a program for students with 
intellectual disabilities who have completed high school, with a diploma 
or a Certificate of Completion, and are ready to make the transition to 
college. The program's primary emphasis is educational enrichment and 
paving a road to employment. 
Students will have the opportunity to learn: 
 Self-Advocacy 
 Choosing a Career 
 Writing a resume and cover letter. 
 Interview Techniques 
 Networking Skills 
 Managing personal finances. 
 Obtaining independent living. 
 Self-care 
 Culinary Arts. 
Information is continued on the next page. 
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 Study techniques 
 English 
 Math 
 Communication Skills 
 Gain experiences to prepare for future employment which 
may include: 
o  Internships 
o  job shadowing 
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Chapter 4 
Employment 
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ADEC, Inc. 
19670 State Road 120  
Bristol, IN 46507  
Phone: 574.848.7451  
Fax: 574.848.5917 
adecinc.com 
ADEC strives to be the benchmark in providing quality employment 
opportunities for individuals experiencing life with a disability, having 
successfully placed more than 200 adults with a disability at businesses 
in Elkhart and St. Joseph counties over the past five years. 
To do this, the Community Employment division works with both 
employers and job seekers to ensure the goals and interests of each party 
are factored into job placement recommendations. Job seekers are 
assigned their very own Employment Consultant who walks alongside 
them throughout the entire job search process (and even well after job 
placement in some cases), helping the individual become qualified for 
meaningful employment opportunities in his or her community. 
 
Information is continued on the next page. 
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ADEC Industries 
Individuals with disabilities deserve the opportunity to find dignity and 
meaning in work while making productive contributions to the 
community and contribute to the well-being of society as tax-paying 
citizens. 
Contact ADEC Industries  
Director: Mike Clauss 
Phone: (574) 522-7749  
Email: claussm@adecinc.com  
ADEC Industries serves a variety of industrial customers with high 
quality packaging and assembly services while providing practical 
training and employment for adults with developmental and physical 
disabilities. To get a quote please contact ADEC Industries at 574-295-
3167 or e-mail: claussm@adecinc.com. 
ADEC Industries also provides electronic services and manufactures and  
Information is continued on the next page. 
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sells plastic trash liners in a wide variety of sizes and strengths. 
Packaging and assembly services include: 
 skin packaging 
 shrink wrapping 
 bagging 
 clam shelling 
 boxing 
 parts assembly and sub assembly 
 punching 
 die cutting 
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Benchmark Human Services 
Northeast IN; Marion, IN 
Carol Telley 
8515 Bluffton Road 
Fort Wayne, IN 46809 
Phone: (260) 744-6145 
Toll Free: 877.456.2971 
e-mail: ctelley@BenchmarkHS.com 
benchmarkhs.com/ 
There are a lot of good reasons that businesses choose Benchmark to fill 
their employment needs. 
o No Placement Fees 
Placement and support services are free of charge. 
o Easy Hiring Process 
Candidates are thoroughly screened to find the right match. 
o Extra Attention 
Extra Benchmark human resource support assures hiring success. 
o Reduced Costs and Risks 
“Try out” qualified candidates for up to two weeks, and the client’s  
 
Information is continued on the next page. 
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wages will be paid by Benchmark. 
o Tax Credits 
Candidates eligible for Work Opportunity Tax Credit qualify you for the 
tax credit. 
How Benchmark Employment Services Works 
o Benchmark employment consultants assess employer needs thorough 
interviewing and job analysis. 
o Benchmark surveys the candidate pool to find the best match. 
o Official interviews are scheduled between employers and candidates. 
o You select the Benchmark candidate that is a good match. 
o Benchmark employment consultants and job coaches monitor 
performance including free on the job training when necessary. 
Benefits of hiring workers through Benchmark: 
o Employers gain loyal, reliable, and industrious employees with a 
positive attitude about their work. 
o Increased diversity in the workforce is proven to have a positive effect 
on patrons and non-disabled workers alike. 
o Candidates eligible for Work Opportunity Tax Credit qualify employers 
for the tax credit. 
o Diversity shows an organization’s commitment to the community and  
 
Information is continued on the next page. 
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inspires others to do the same. 
AWRC Industries (within Benchmark Human Services) 
If you are a business owner who outsources work, consider Benchmark’s 
AWRC Industries. Benchmark has two industrial facilities in Fort Wayne 
and Richmond, Indiana, where individuals specialize in: 
o Assembly 
o Light manufacturing 
o Inspection and testing 
o Shipping 
o Waste recycling 
o Warehousing 
o A variety of light duty work 
Both facilities are committed to quality services and on-time delivery, 
with the Fort Wayne facility being ISO 9001:2008 certified. 
Each day, AWRC Industries’ programs give individuals opportunities to 
gain hands-on experience, vocational training and job skills in a 
production environment—while earning a paycheck. 
Post Masters (within Benchmark Human Services) 
Post Masters, an ISO 9001:2008 certified facility, offers full-service mail  
Information is continued on the next page. 
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and fulfillment, first class presort and third class mail processing. With  
locations in Fort Wayne and Indianapolis, Indiana, Post Masters employs 
people with disabilities, giving them the opportunity to develop job skills 
while earning a paycheck. Post Masters has several major contracts 
through Source America, a national agency charged with developing 
employment opportunities for people with disabilities. Contracts include: 
o Kennedy Space Center, Florida:  Mailing services 
o Defense, Finance, Accounting Systems, Cleveland, Ohio: Outbound 
mail 
o Defense Finance and Accounting Services (DFAS) Indianapolis: 
Outbound mail 
o Whiteman Air Force Base, Missouri: Mailing services 
o Wright Patterson Air Force Base (WPAFB), Ohio: Mail services 
o United States Department of Agriculture (National Finance Center), 
New Orleans, Louisiana: Printing and mailing services 
o The UPS Store franchise, WPAFB, Ohio 
To learn more about Post Masters, visit www.PostMastersMailing.com. 
 
 
 
Information is continued on the next page. 
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Highway Safety Specialists (within Benchmark Human Services 
Highway Safety Specialists (HSS) manufactures and distributes a full line 
of highway safety products. Housed in Fort Wayne, Indiana, in the same 
facility as Benchmark’s AWRC Industries operations program, HSS 
employs individuals with disabilities to help assemble products such as 
guardrail reflectors and construction cones and barrels. 
For more information about HSS, visit their website 
at www.HSSsafety.com. 
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Easter Seals ARC of Northeast Indiana 
4919 Coldwater Rd 
Fort Wayne, IN 46825  
Phone: (260)456-4534 
Fax: (260)745-5200 
Primary Contact: Donna K. Elbrecht 
CEO: Donna Elbrecht 
www.easterseals.com 
Employment and Training 
Employment is a significant part of independence, and Easter Seals Arc 
is committed to helping clients who are willing and able to work find and 
keep jobs. Clients are assisted in developing basic job skills, writing 
resumes, preparing for interviews, searching for jobs, and adjusting to 
the workplace. Activities such as volunteer projects and job shadowing to 
help clients develop skills and explore opportunities are incorporated into 
the program. 
Programs and services include: 
 Community Employment (including Vocational Rehabilitation) 
 JET, job education and training in partnership with Northeast 
Indiana Works, The Literacy Alliance, and Ivy Tech Corporate 
College 
Information is continued on the next page. 
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 Projects Drive Group, a day program with paid work opportunities 
 Enclaves small groups of clients working at area businesses 
For further information on any of our services, please contact Sue 
Christman, our consumer development specialist, 
at schristm@esarc.org or 260.456.4534 ext. 271. 
Easter Seals Crossroads, Indianapolis  
4740 Kingsway Drive 
Indianapolis, IN 46205 
(317) 466-1000  
(317) 466-2000 fax 
Employment Programs 
Promoting independence through employment 
Easter Seals Crossroads 
Employment Division assists 
individuals who want to secure 
and/or maintain employment by 
providing services that match their 
needs, preferences, abilities and 
interests. Through a variety of 
programs, men and women with disabilities become more independent  
Information is continued on the next page. 
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through various types of employment. 
Employment Division Programs 
 The NEXT Project is a pre-vocational transition course for teens 
and adults and is 12 - 18 months in length. 
 Career Assessment helps an individual discover his/her skills, 
interests and abilities through tests and on-site exposure to 
possible career paths. 
 Employment Services helps individuals develop effective resumes 
and practice interviewing skills. Job placement, internships and 
community-based training are offered. 
 Supported Employment helps individuals with significant 
barriers to employment by providing long-term assistance. 
Counselors assist with on-the-job training and follow-along 
support to ensure job retention. 
 Our benefits specialists can work with individuals to understand 
current benefits or identify those benefits that might also be 
available as they relate to achieving job goals. 
 Project: Connect to Work provides participants the opportunity to 
develop competitive skills; create a positive work history; build a  
Information is continued on the next page. 
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resume and references; and earn while they learn and grow. 
 Transition Services assist participating schools in linking 
students with disabilities to services that will prepare them for a 
successful transition to adult employment. 
 Crossroads Industrial Services 
 Providing production advantages in the industrial field 
 Crossroads Industrial Services, a division of Easter Seals 
Crossroads, has been in operation since 1939. We provide a variety 
of products and services to national businesses, as well as the 
Department of Defense. As an ISO 9001:2008 company, the 
committed to improving job performance in order to exceed 
customer expectations for quality, cost and delivery. 
 Customers consider Crossroads to be an extension of their 
business due to the production advantages we bring. Increased 
capacity, productivity improvement, and the program management 
skills required to support just in time delivery by the truck fleet are 
just a few of the many services Crossroads Industrial Services has 
to offer. 
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Family and Social Services Administration 
Vocational Rehabilitation Services 
201 E. Rudisill Blvd., Suite 300 
Fort Wayne, IN 46806-1756 
Phone: 260-424-1595 
Toll Free: 1-877-715-5292 (V/VRS/711) 
Toll Free Fax: 1-855-450-3571 
Counties: Allen, DeKalb, LaGrange, Noble, Steuben & Whitley 
http://www.in.gov/fssa/dfr/3195.htm 
 Vocational Rehabilitation Services (VR), provides quality 
individualized services to enhance and support people with disabilities to 
prepare for, obtain or retain employment. The individual will work closely 
with a VR Counselor throughout the process. Through active 
participation in their rehabilitation, people with disabilities achieve 
greater level of independence in their work place and living environments 
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Pathfinder Services, Inc. 
Administrative Offices 
2824 Theater Ave,  PO Box 1001 
Huntington, Indiana 46750 
(260) 356-0500, (800) 833-1571 
Fax: (260) 356-1805 
info@pathfinderservices.org 
Employment Services 
Pathfinder Resource Connection assists persons with marketable skills to 
secure employment. Careful consideration is given to matching employee 
abilities with employer needs. This is done through: 
 Personalized, in-depth match with the employer. 
 Pre-screening of applicants. 
 Assistance with training. 
 Extended services after placement when applicable. 
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Project Search Statewide Coordinator 
Indiana University (IU) 
Indiana Institute on Disability and Community (IIDC) 
Center on Community Living and Careers 
2853 East Tenth Street 
Bloomington, IN 47408 
Tel: 812-855-0741 / Fax: 812-855-9630 
http://www.iidc.indiana.edu/ 
PROJECT SEARCH INTERNSHIP 
Project SEARCH is a worksite-based school-to-work program that 
provides employment and education opportunities for students with 
disabilities transitioning from high school. The program benefits 
employers by increasing workforce diversity and reducing recruitment 
and training costs. Many employers experience improved job retention, 
enhanced community image and increased customer satisfaction. 
VOCATIONAL REHABILITATION SERVICES 
Vocational Rehabilitation Services (VR), provides quality individualized 
services to enhance and support people with disabilities to prepare for, 
 
The information is continued on the next page. 
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 obtain or retain employment. The individual will work closely with a VR  
Counselor throughout the process. Through active participation in their 
rehabilitation, people with disabilities achieve greater level of 
independence in their work place and living environments. 
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The following three web-sites are videos regarding employment resources. 
 
CareerOneStop  Allows students (high school and adults) to browse 
videos to learn about careers, skills and abilities, or work options.  These 
are also available in 
Spanish.  http://www.careeronestop.org/Videos/default.aspx 
  
Kids.gov  Provides students with an A to Z list of jobs and career videos, 
recommended for grades 6-8.https://kids.usa.gov/teens/jobs/a-z-
list/index.shtml 
  
CareerSighted  Lets students follow a worker who guides them through 
what they do on the job and talks to them about education and training 
for that career. (Use the “Career Video Categories” tab in the drop down 
navigation bar to see what’s available.) http://careersighted.com/ 
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Chapter 5 
Housing 
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ADEC, Inc. 
19670 State Road 120  
Bristol, IN 46507  
Phone: 574.848.7451  
Fax: 574.848.5917 
adecinc.com 
 
 
Residential Services 
One of ADEC’s primary goals is independence, and the Supported Living 
and Supervised Group Living programs offered make it possible for 
individuals with cognitive and developmental disabilities to experience 
choice in deciding where to live. 
Contact Residential Services  
Director: Sally Russell  
Phone: (574) 848-2423 
Email: russells@adecinc.com  
 
 
Information is continued on the next page. 
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Supervised Group Living 
Those who live in one of ADEC’s neighborhood group homes develop 
camaraderie and family relationships while experiencing a stable home  
environment and a wide range of social activities. ADEC operates 14  
group homes in Elkhart and St. Joseph counties, each one part of a 
suburban neighborhood and home to eight adults. Staff provide 24/7 
support, including: 
 Home-cooked meals. 
 Transportation 
 Assistance with medication and other personal care needs. 
Adults in ADEC’s Supervised Group Living program, experience real 
community with their family of housemates and staff. “I have two 
families now,” said Matt. 
Supported Living 
Often all that’s needed for an adult with cognitive disabilities to live on 
his or her own is the support and oversight of a professional caregiver. 
Whether care is needed 24/7 or for only a few hours a day, ADEC’s 
Supported Living staff will work out a plan. Clients in Supported Living 
typically live in an apartment with one or two roommates. Supported 
Living staff help supervise the daily tasks required for independent living, 
such as: 
Information is continued on the next page. 
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 Cooking 
 Cleaning 
 Shopping 
 Bill Paying 
 Supported Living staff also provide transportation when needed to: 
 Appointments 
 Jobs 
 Grocery Shopping  
 Social Outings 
 Keeping clients connected to their communities. 
With the help of their own personal staff, adults in ADEC’s Supported 
Living program experience a life of their own by living on their own. “I 
love it!” said Yolanda. 
Benchmark Human Services 
Northeast IN; Marion, IN 
Carol Telley 
8515 Bluffton Road 
Fort Wayne, IN 46809 
Phone: (260) 744-6145 
Toll Free: 877.456.2971 
e-mail: ctelley@BenchmarkHS.com 
benchmarkhs.com/ 
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Benchmark’s broad spectrum of residential care ranges from “24/7” to 
several hours a week, serving individuals with a wide range of abilities, 
including those with extensive medical and behavioral needs and forensic 
backgrounds. 
The holistic approach offered addresses the individual’s overall well-being 
matched with customized personal attention and support. For some, this 
means a little help, such as meal preparation, shopping or social outings, 
while others require total care, including assistance with feeding and 
bathing. In all situations, we apply our abiding standards of health, 
safety and respect in assisting individuals to become more independent 
and to reach their full potential. 
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Disability.gov’s Guide to Housing 
Disability.gov 
This guide has information about government agencies and organizations that 
can help you find an affordable place to live. You’ll also find information about 
rental assistance programs, assisted living facilities and modifying your home to 
make it accessible. 
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Vocational Rehabilitation Services 
201 E. Rudisill Blvd., Suite 300 
Fort Wayne, IN 46806-1756 
Phone: 260-424-1595 
Toll Free: 1-877-715-5292 (V/VRS/711) 
Toll Free Fax: 1-855-450-3571 
Counties: Allen, DeKalb, LaGrange, Noble, Steuben & Whitley 
http://www.in.gov/fssa/ddrs/2636.htm 
About BDDS: The Division of Disability and Rehabilitative Services 
(DDRS) Bureau of Developmental Disabilities Services (BDDS) provides 
services for individuals with developmental disabilities that enable them 
to live as independently as possible in their communities. BDDS assists 
individuals in receiving community supports and residential services 
using a person-centered plan to help determine which services are 
needed and who can best provide them. BDDS also monitors the quality 
of care and the facilities of those who are approved to provide these 
services in Indiana. 
Supervised Group Living (SGL): A Group Home or Supervised Group 
Living (SGL)) is a residential option and alternative to waiver placements 
for eligible individuals with intellectual/developmental disabilities 
 
Information is continues on the next page. 
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needing services.  There are almost 500 SGL homes in the State of  
Indiana with a capacity to serve over 3,000 individuals. Homes are 
licensed and governed by state and federal regulations and have an 
annual recertification for Life Safety by the Indiana State Department of 
Health. 
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Chapter 6 
Independent 
Living 
 
 
Independent living means different things to different people.  
www.disabilityinitiative.org.uk 
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Easter Seals ARC of Northeast Indiana 
4919 Coldwater Rd 
Fort Wayne, IN 46825  
Phone: (260)456-4534 
Fax: (260)745-5200 
Primary Contact: Donna K. Elbrecht 
CEO: Donna Elbrecht 
www.easterseals.com 
On-The-Go 260.456.4534, ext. 271. schristm@esarc.org 
The On-the-Go class emphasizes being active in the community. 
Participants attend one class each day, rotating among: 
 Art 
 Music 
 Health and wellness 
 Home economics 
 Career Building 
Each day also includes a community outing related to that day’s class. 
This provides opportunities to expand life skills and explore the Fort 
Wayne area. 
Infusion is a relatively new addition to the Easter Seals Arc offerings, 
having launched in fall of 2014.  The program is part of Transitions, but  
Information is continued on the next page. 
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it only meets two days a week and spends those days exploring the  
community.  From 9 a.m. to 2 p.m. Tuesday and Thursdays, participants  
go on outings and learn to use and access public transportation, 
community activities, employers, volunteer organizations, and natural 
supports in the Fort Wayne area. 
For more information on the Infusion program, please contact Sue 
Christman, our consumer development specialist, 
at schristm@esarc.org or 260.456.4534 ext. 271. 
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League for the Blind & Disabled (The League) 
David Nelson, Executive Director  
5821 South Anthony Blvd. 
Fort Wayne, IN 46816 
260-441-0551 office V/TTY 
260-441-7760 fax 
800-889-3443 (toll free)  
The.League@verizon.net 
The purpose of The League’s Independent Living Services Division is to 
assist people with severe disabilities to gain the personal living skills and 
service supports that they need to remain in their home and community 
setting.  Following are some services offered by The League for the Blind. 
VOLUNTEER SERVICES 
This program recruits and coordinates community volunteers to provide: 
 Group meeting transportation 
 Reader services 
 Home visits 
 Pre-school vision services 
 Recreational services 
Information is continued on the next page. 
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 Adaptive equipment services and office support at the 
League. 
BRAILLE SERVICES 
The purpose of the program is to give people who are blind or visually  
impaired the opportunity to receive materials and information in 
alternative formats as mandated by Title II and III of the Americans with 
Disabilities Act (ADA) mandate that government and private sector 
organizations provide print materials in an alternative format for people 
with visual impairment. 
ADAPTIVE EQUIPMENT SERVICES 
The purpose of the program is to help people who have severe disabilities 
acquire specialized equipment that they need to be more independent 
and self-sufficient. 
ORIENTATION AND MOBILITY TRAINING 
The purpose of the Orientation and Mobility Program (O&M) is to teach 
people who are blind the travel skills that they need to move about safely 
in their home and travel in their community. 
 
 
Information is continued on the next page. 
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INDEPENDENT LIVING SKILLS TRAINING 
This program helps people with disabilities remain in their own homes or 
return to their homes from nursing homes, teaches new ways to perform 
daily living tasks & assists them in advocating for support services.  
SOCIALIZATION/NETWORKING 
This program offers group activities that help young people develop social 
skills and behaviors needed to transition into adulthood.  This social 
networking also results in life long relationships. 
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Turnstone 
3320 North Clinton Street 
Fort Wayne, IN 46805 
Phone: (260) 483-2100 
Toll Free: (866) 483-1278 
Fax: (260) 484-5059 
turnstone.org/ 
Turnstone’s caring staff provides a variety of activities, including: 
 Intergenerational activities 
 Recreation 
 Music therapy 
 Crafts 
 Cooking classes and much more. 
The activities are not only therapeutic, but are designed to increase; 
 Socialization 
 Activity level 
 Promote further independence.  
The Adult Day Service program also offers respite for parents and 
caregivers.  Staff also includes an RN & LPN who provides medical  
Information is continued on the next page. 
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monitoring and assistance. 
Hours:  Turnstone’s adult day service program is available Monday thru 
Friday. Hours may vary. 
Payment Options:  Services may be billable to private insurance, 
CHOICE or Medicaid Waiver. A sliding fee scale is also available for those 
who qualify, based on income. 
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Chapter 7 
 
Recreation/Leisure 
 
 
Adaptive & Inclusive Recreation (AIR) 
www.portlandoregon.gov 
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ADEC, Inc. 
19670 State Road 120  
Bristol, IN 46507  
Phone: 574.848.7451  
Fax: 574.848.5917 
adecinc.com 
Contact Day Services  
Director: Don Wierenga 
Phone: (574) 848-7451 
Email: wierengad@adecinc.com  
ADEC strongly believes that intentional day programming can 
dramatically change the lives of our approximately 250 Day Services 
clients. Clients range in age from 18 to 61 plus and are generally 
diagnosed with moderate to severe developmental and cognitive 
disabilities. To foster independence and develop a fulfilling daily 
schedule, Day Services are built around a variety of age-appropriate 
vocational, social, community-based, and recreational activities 
including: 
 Woodworking 
 Art 
Information is continued on the next page. 
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 Baking and cooking 
 Photography 
 Sewing 
 Volunteering at various community organizations 
Support staff takes time to discover the natural abilities and interests of 
clients, and then challenges the clients to work at developing skills 
related to their abilities and interests. 
Recreation is accomplished by providing not only exercise groups, but 
also organized community recreational opportunities such as individual 
and team sports (i.e., softball, basketball, bowling, etc.). 
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Benchmark Human Services 
Northeast IN; Marion, IN 
Carol Telley 
8515 Bluffton Road 
Fort Wayne, IN 46809 
Phone: (260) 744-6145 
Toll Free: 877.456.2971 
e-mail: ctelley@BenchmarkHS.com 
benchmarkhs.com/ 
Camp Red Cedar 
Quest Day Camp – ages 18 and older 
Quest Retreat, overnight camps – ages 18 and older 
To learn more about Camp Red Cedar, please 
visit CampRedCedar.com or call (260) 637-3608. 
Benchmark Human Services believes that every person should be 
encouraged to be productive, inspired to learn, and be involved in his or 
her community. We bring this principle to life in the Day Services 
program through social and educational opportunities and regular 
community participation—which includes volunteering and “giving back.” 
This information is on the next page. 
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Day Services participants explore their communities by volunteering at 
and visiting venues such as: 
 Parks 
 Zoos 
 Museums 
Though most services are community-based, all programs have a “home-
base” where individuals learn life skills that may include cooking and 
money management. Individuals can also participate in sports, arts, and 
personal hobbies including music and recreational therapies. 
In addition to giving each person a more meaningful, well-rounded day, 
participants often: 
 Improve physical abilities, including fine and gross motor skills 
 Develop social and leisure skills 
 Build healthy relationships with peers and community members 
 Increase independence 
 Enhance self-esteem 
Day Services is designed for individuals of all abilities, including those 
with extensive medical and behavioral needs.  No matter the activity, 
participants meet new people, make friendships and enjoy their 
community. 
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Easter Seals ARC of Northeast Indiana 
4919 Coldwater Rd 
Fort Wayne, IN 46825  
Phone: (260)456-4534 
Fax: (260)745-5200 
Primary Contact: Donna K. Elbrecht 
CEO: Donna Elbrecht 
www.easterseals.com 
Check out the Easter Seals website for sensory sensitive movie matinees, 
spring break camps and more! 
Got Skills? 260.456.4534, ext. 271. schristm@esarc.org 
The Got Skills? class is designed for young adults who would like to 
continue learning daily living skills such as: 
 Budgeting 
 Cooking 
 Socializing 
Like the On-the-Go class, participants attend one class each day, 
rotating among: 
 Art 
 Music 
This information is on the next page. 
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 Health and Wellness 
 Home Economics 
 Career Building 
Additional activities include: 
 Reading classes 
 The use of technology such as iPads, iPods, Wii, and 
computers 
 Physical activities such as martial arts and exercise classes 
and fun things like karaoke. 
Our recreation calendar features activities and events throughout the 
year such as: 
 Concerts 
 Bible classes 
 Movies 
 Theater performances 
 Bingo 
 Bowling leagues 
 Dances 
 Sports events such as Mad Ants, Komets, and Tin Caps games 
 Trips and outings 
This information is on the next page. 
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Easter Seals is always look for new recreation activities, and welcome  
input from participants, family, and caregivers. 
Special Olympics 
ARC is proud to be very active in Special Olympics. Easter Seals Arc 
teams and individuals compete in: 
 Ballroom dancing 
 Track and field 
 Basketball 
 Bocce 
For more information on eligibility, please contact Sue Christman, our 
consumer development specialist, at schristm@esarc.org or 
260.456.4534 ext. 271. For details on specific recreation activities, please 
contact Doug Bowman, recreation supervisor at dbowman@esarc.org or 
260.456.4534 ext. 430. 
Community Activities 
Many organizations and businesses offer activities, classes and clubs 
ideal for individuals with special needs. These activities create 
opportunities to have fun, learn new things, and meet new people. Some 
examples are: 
 My Way Matinees and other sensory friendly movies 
This information is on the next page. 
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 Tumbling and cheer classes at Summit Academy of Gymnastics and TX 
Training Center 
 Special Friends nights at Sky Zone 
 Horseback riding at Oak Hill Farm, Dusty Dreams, Summit Equestrian 
Center and Dare to Dream Youth Ranch 
For more information on community activities, contact Sue Christman 
at schristm@esarc.org. 
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League for the Blind & Disabled (The League) 
David Nelson, Executive Director  
5821 South Anthony Blvd. 
Fort Wayne, IN 46816 
260-441-0551 office V/TTY 
260-441-7760 fax 
800-889-3443 (toll free)  
The.League@verizon.net 
YOUTH SERVICES/COMMUNITY INVOLVEMENT 
Young people attend activities with their peers.  The activities may 
include camps such as: 
 Camp Potawatomi 
 Science Central 
 Summer Safari Zoo 
 Camp Crosley 
The league provides support services for camp counselors.  Youth work 
toward individual community/social participation goals.   
A sliding fee scale and scholarships are available for low income families.  
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Special Olympics of Allen County 
10214 Chestnut Plaza Drive 
Suite 219 
Fort Wayne, IN  46814 
Donna Hazelett 
(260) 402-1302 
County Coordinator  
Sports Director 
Special Olympics Allen County is for anyone with an intellectual 
disability. To be eligible to compete in Special Olympics an individual 
must be 8 years of age or older; AND have been identified by an agency 
or professional as having an intellectual disability OR closely related 
developmental disability. 
Following is a list of sports that Special Olympics participates in: 
 Aquatics 
 Track and Field 
 Golf 
 Basketball 
 Corn Toss 
 Bowling 
 Floor Hockey 
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Turnstone 
3320 North Clinton Street 
Fort Wayne, IN 46805 
Phone: (260) 483-2100 
Toll Free: (866) 483-1278 
Fax: (260) 484-5059 
turnstone.org/ 
Join us for indoor open track hours!  6 laps = 1 mile 
Avoid the cold, snow, and ice to run on the 230-meter, six-lane track! 
Track Availability: 
6 – 8 a.m. and 11 a.m. -1 p.m.  Monday – Friday (Schedule changes will 
be posted at facility one week prior.) 
Cost for Individuals: 
$5 per drop-in or $ 25 per month and includes shower and locker 
usage. Free to Turnstone Gold level donors and above. 
Cost for businesses: 
$25 per employee up to $250 per month for 1-20 employees per 
organization. Usage of the shower and locker facilities is included. Towels 
are not provided. 
 
Information is continued on the next page. 
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How to get started: 
1. Complete a waiver at the Plassman Athletic Center with  
Turnstone Fitness staff. 
2.  Provide applicable payment per the schedule  
above.  Turnstone will charge credit card on file the first of 
each month until the individual/organization gives written 
notice to stop track user billing. 
               3.  Sign-in at front desk upon arrival each time t 
                4.  Enjoy! 
Additional Information: 
Track usage is limited to Turnstone clients, families, and track users.  
Access to the fitness center is not included for designated track users.  
Turnstone is a Silver Sneaker provider. 
Contact Information: 
Michelle Kimpel at (260) 483-2100 or michelle@turnstone.org 
 
 
Information is continued on the next page. 
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Turnstone’s sports and recreation program includes: 
 Wheelchair Basketball 
 Wheelchair Tennis 
 Power Soccer 
 Sled Hockey  
 Boccia 
 Other adaptive sports and recreational programs are offered throughout 
the year; please call (260) 483-2100 for information on other programs 
currently available. 
Fishing Derby 
Inspiring future fisher people, the Summit City Bass Masters hosts an 
annual fishing derby for the children and adults with disabilities in July. 
Please check back for information on next year’s outing.  For more 
information about the Summit City Bass Masters, please 
visit www.scbm.net. 
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 In conclusion, I trust that you have been able to assist many 
students with disabilities go out into the adult world with the resources 
they need to acquire housing, job training, employment, and even ways 
to use their leisure time. 
To individuals with disabilities and their parent/guardians, I hope 
you have enjoyed the resources you found in this handbook.  I trust that 
your experiences have been positive and fulfilling.  It has been my 
pleasure to have helped you in your transition from high school into the 
adult world or even to have helped you make some decisions that have 
made your future a brighter place to work toward. 
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Chapter 6 
Discussion and Conclusion 
Discussion 
This research revealed that special education teachers believe that vocational 
rehabilitation is important for their students after high school and the student’s 
functioning level depends on how much assistance is needed from vocational 
rehabilitation.  A survey of special education teachers revealed that it was important for 
vocational rehabilitation to be a part of the transition planning for their students after 
high school.  An exit conference is a conference for students who will be leaving the high 
school to go out into the adult world.  The special education teachers unanimously 
stated that a vocational rehabilitation agency representative is invited to all exit 
conferences.  Having a vocational rehabilitation agency representative at all exit 
conferences is a good resource for special education students and their families.  The 
areas of housing, employment, recreation/leisure, and education are all addressed in 
Person Centered Planning and transition assessments.  Together, these contribute to 
creating a successful transition plan for the student moving from high school into the 
adult world.   
Strengths 
 My research found that special education teachers believe that it is important 
for vocational rehabilitation be involved in the lives of students who have disabilities as 
they enter into the adult world.  The Transition Planning Resources Handbook provides 
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special education teachers with a variety of resources provided to parents and students 
who have a disability as they begin their adult life.  These resources include 
employment, daily living, recreation and leisure, as well as where the individuals with 
disabilities will live. 
Limitations 
 The number of surveys that were sent out was only eleven and only two surveys 
were returned.  This is a definite limitation.  The surveys were sent out by e-mail.  
Maybe if they had been placed in teacher mailboxes at school, face-to-face, the return 
might have been higher.  Another limitation is the limited sample size.  All of the surveys 
were sent to special education teachers within the same high school building.  If other 
high schools were involved, the sample size would be larger and maybe the return rate 
higher.  Another limitation may be the survey questions themselves.  Some of the 
participants may have felt that the survey was judging the teacher as to when she/he 
invited a vocational rehabilitation person.  That may have prevented them from 
completing the survey. 
Future Research 
 This is an important topic for students with special needs.  Students with special 
needs and/or disabilities do not have the same advantages as individuals who do not 
have special needs or disabilities.  For this reason, individuals with special needs and/or 
disabilities may have difficulty finding employment, proper housing, they may have 
trouble managing their daily living like going to the grocery store or using a check book.    
Investigating Transition Process For Students With Special Needs                      173                                 
 
More schools could be included, maybe even from other school districts to acquire a 
wider variety of responses.  The questions might be worded differently, perhaps more 
open ended.  The delivery of the surveys could be different, such as placing the surveys 
in teacher mailboxes or as part of a professional development session. 
Conclusion 
 Students with disabilities need assistance when transitioning into the adult 
world.  There are many aspects that need to be considered when a student is preparing 
to leave high school.  Students with disabilities are not aware of all that is available to 
them.   
Aspects that need to be considered are whether the student who has a disability 
and is transitioning, will go to college or a type of job training, will they live in a group 
home environment, with a roommate, or on their own, and how will they manage their 
day-to-day needs and responsibilities.  If any of the transition team members, including 
the student with the disability, does not speak orally, an alternative method of 
communication must be implemented before the transition team begins meeting.  The 
student who has a disability and the transition planner will need to meet enough times 
before the first transition meeting so that the get to know each other well enough to 
speak freely during transition meetings (Hagner et al., 2014). 
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Appendix A 
CITI Collaborative Institutional Training Initiative 
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This page has been removed to protect confidentiality. 
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Appendix C 
 
Permission Letter from Principal 
 
 
The page has been removed to protect confidentiality. 
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Appendix D 
 
Recruitment Letter 
 
Dear Mild/Moderate Special Education Teachers, 
 
I am currently working on a Special Project that is required for my 
Masters of Special Education Degree.  The Special Project will be a 
handbook providing local agencies to be used during the high school to 
adult life transition process.    
 
This project is approved by  
                             
I am asking you to participate in my online survey.  Please sign into the 
following website 
https://www.surveymonkey.com/create/survey/preview?sm=Bi0EF_2BLmoi86bE66U0Rr2L_2BCQ
NNZRHcM34DHD3DI_2Fxk_3D   
 
Once you complete the survey hit submit.   
 
Your participation in this survey is voluntary.  You may skip any 
questions that make you feel uncomfortable. 
 
All responses are confidential.  Please do not include your name with the 
survey answers.   
If you have any questions regarding this survey, feel free to contact me, 
the co-investigator; at or the principle investigator; at. 
 
I know that you are all very busy and I appreciate the time you have 
taken to read this letter and complete the survey. 
Thank you, 
  
Special Education 
Moderate Hallway (B-Hall) 
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Appendix E 
Transition Survey 
1) Do you think that vocational rehabilitation is important for your 
students after they leave high school?  Why or why not? 
Yes   No 
2) Do you consider vocational rehabilitation as an important part of the 
ACR?  Why or why not? 
Yes   No 
3) Do you invite a vocational rehabilitation representative to come to ALL of 
your ACR conferences? 
Yes   No 
4) Do you invite a vocational rehabilitation representative to come to your 
ACR conferences for 11th and 12th grade students only?  Why or why not? 
Yes   No 
5) Do you invite a vocational rehabilitation representative to come to ONLY 
the exit conferences?  Why or why not? 
Yes   No 
6) Do you use one certain vocational rehabilitation resource company for all 
of your exit conferences?  Why or why not? 
Yes   No 
7) Do you use a representative from the Bureau of Developmental 
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Disabilities Services for your exit conferences? 
Yes   No 
8) Do you use a representative from Benchmark Human Services as your 
rehabilitation resource option at your exit conferences? 
Yes   No 
9) Do you use a representative from Vocational Rehabilitation Services for 
your exit conferences? 
Yes   No 
10)   What additional resources or agencies do you routinely include in an 
ACR? 
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Appendix F 
Survey Questions and Related Research 
Survey Questions and Related Research 
Survey Question Research 
1) Do you think that vocational 
rehabilitation is important for 
your students after they leave 
high school?  Why or why not? 
 
Cimera, R. E. (2010). The National Cost-          
             Efficiency of Supported  
Employees with Intellectual 
Disabilities: The Worker’s 
Perspective. Journal of Vocational 
Rehabilitation. 33(2), 123-131. 
doi:10.2322/JVR-2010-0521 
Hagner, D., Kurtz, A., May, J., & Cloutier, 
            H. (2014). Person-Centered 
Planning for Transition-Aged 
Youth with Autism Spectrum 
Disorders. Journal of 
Rehabilitation, 80(1), 4-10. 
Nord, D., Hewitt, A., & Nye-Lengerman, K.  
             (2013). Economic and  
Programmatic Indicators Explain 
Vocational Rehabilitation 
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Employment Rates of Person with 
Cognitive Disabilities. Journal of 
Vocational Rehabilitation, 38(2), 
149-156. 
 
 
2) Do you consider vocational 
rehabilitation as an important 
part of the ACR?  Why or why 
not? 
 
Gonzolaz, R., Rosenthal, D. A., & Kim, J. H.  
             (2011). Predicting Vocational  
Rehabilitation Outcomes of Young 
Adults with Specific Learning 
Disabilities: Transitioning from 
School to Work. Journal of 
Vocational Rehabilitation, 34(3), 
163-172. doi:10.3233/JVR-2011-
0544 Disabilities, 15(4), 231. 
Grigal, M., Migliore, A., & Hart, D. (2014).      
A. State Comparison of  
Vocational Rehabilitation Support 
of Youth with Intellectual 
Disabilities’ Participation in 
Postsecondary Education. Journal 
of Vocational Rehabilitation, 
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40(3), 1895-194. doi:10.2322/JVR-
140683 
 
3) Do you invite a vocational 
rehabilitation representative to 
come to ALL of your ACR 
conferences? 
 
Collet-Klingenberg, L. L., & Kolb, S. M.   
            (2011). Secondary and Transition  
Programming for 18-21 Year Old 
Students in Rural Wisconsin. Rural 
Special Education Quarterly, 30(2), 
19-27. 
Greenan, J. P. (1982). Problems and  
             Issues in Delivering Vocational  
             Education Instruction and Support      
             Services to Students with Learning    
             Disabilities. Journal of Learning 
 
4) Do you invite a vocational 
rehabilitation representative to 
come to your ACR conferences 
for 11th and 12th grade 
students only?  Why or why 
not? 
 
Herbert, J.T., Lorenz, D. C., & Trusty, J.  
             (2010). Career Assessment  
Practices for High School Students 
with Disabilities and Perceived 
Value Reported by Transition 
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Personnel. Journal Of 
Rehabilitation, 76(4), 18-26. 
 
5) Do you invite a vocational 
rehabilitation representative to 
come to ONLY the exit 
conferences?  Why or why not? 
 
Herbert, J.T., Lorenz, D. C., & Trusty, J.  
            (2010). Career Assessment  
Practices for High School Students 
with Disabilities and Perceived 
Value Reported by Transition 
Personnel. Journal Of 
Rehabilitation, 76(4), 18-26. 
 
6) Do you use one certain 
vocational rehabilitation 
resource company for all of 
your exit conferences?  Why or 
why not? 
7) Do you use a representative 
from the Bureau of 
Developmental Disabilities 
Services for your exit 
conferences? 
8) Do you use a representative 
Gonzolaz, R., Rosenthal, D. A., & Kim, J. H.  
             (2011). Predicting Vocational  
Rehabilitation Outcomes of Young 
Adults with Specific Learning 
Disabilities: Transitioning from 
School to Work. Journal of 
Vocational Rehabilitation, 34(3), 
163-172. doi:10.3233/JVR-2011-
0544 Disabilities, 15(4), 231. 
 
Investigating Transition Process For Students With Special Needs                      189                                 
 
from Benchmark Human 
Services as your rehabilitation 
resource option at your exit 
conferences? 
9) Do you use a representative 
from Vocational Rehabilitation 
Services for your exit 
conferences? 
10)  What additional resources or 
agencies do you routinely 
include in an ACR? 
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Appendix G 
Survey Questions and Raw Data. 
This is the exact data from Survey Monkey. 
Participate #1.  
PAGE 1  
Q1: Do you think that vocational rehabilitation is important for your students after they 
leave high school?  Why or why not?  
 Yes  
 Why or why not? Voc rehab is more important the lower functioning the child is.  
Q2: Do you consider vocational rehabilitation as an important part of the ACR?  
 No  
Q3: Do you invite a vocational rehabilitation representative to come to ALL of your ACR 
conferences?  
 No  
Q4: Do you invite a vocational rehabilitation representative to come to your ACR 
conferences for 11th and 12th grade students only?  
 Yes  
 Why or why not? required  
Q5: Do you invite a vocational rehabilitation representative to come to ONLY the exit 
conferences?  
 No  
Q6: Do you use one certain vocational rehabilitation resource company for all of your 
exit conferences?  
 No  
Q7: Do you use a representative from the Bureau of Developmental Disabilities Services 
for your exit conferences?  
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 No  
Q8: Do you use a representative from Benchmark Human Services as your rehabilitation 
resource option at your exit conferences?  
 No  
Q9: Do you use a representative from Vocational Rehabilitation Services for your exit 
conferences?  
 Yes  
Q10: What additional resources or agencies do you routinely include in an ACR?  
 No  
Participant #2.  
PAGE 1  
Q1: Do you think that vocational rehabilitation is important for your students after they 
leave high school?  Why or why not?  
 Yes  
 Why or why not? It actually depends on the student. I have many students on my 
caseload that will be successful without voc. rehab intervention, but I also have a 
few that would struggle greatly without it- so in my opinion it depends on the 
student.  
Q2: Do you consider vocational rehabilitation as an important part of the ACR?  
 Yes  
 Why or why not? Again, if the student qualifies- or will qualify... It would also be 
nice for the parent to be able to have a contact at Vocational rehabilitation for 
when the student graduates  
Q3: Do you invite a vocational rehabilitation representative to come to ALL of your ACR 
conferences?  
 No  
Q4: Do you invite a vocational rehabilitation representative to come to your ACR 
conferences for 11th and 12th grade students only?  
 No  
 Why or why not? It depends on the student.  
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Q5: Do you invite a vocational rehabilitation representative to come to ONLY the exit 
conferences?  
 No  
 Why or why not? If I think they will qualify we hold a conference in December of 
their 12th grade year or the ACR of their 11th grade year.  
Q6: Do you use one certain vocational rehabilitation resource company for all of your 
exit conferences?  
 Yes  
 Why or why not? The Voc. Rehab person that is assigned to our school  
Q7: Do you use a representative from the Bureau of Developmental Disabilities Services 
for your exit conferences?  
 No  
Q8: Do you use a representative from Benchmark Human Services as your rehabilitation 
resource option at your exit conferences?  
 No  
Q9: Do you use a representative from Vocational Rehabilitation Services for your exit 
conferences?  
 Yes  
Q10: What additional resources or agencies do you routinely include in an ACR?  
 Yes  
 Other (please specify) They receive a list of community organizations  
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Appendix H 
Resume’ 
This information was removed because of confidentiality. 
